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LANTRODUCTION TO THE COURSE OF TEACHING
INTERCULTURAL COMMUNICATION

'LAN (QUESTIONS FOR SEMINAR 1)
[ What v the meaning of intercultural communication?
2. What intercultural communication theories are there?

A What is the difference between the terms multicultural, cross-
cultural and intercultural?

1. Why is intercultural communication so important?

5. What are some practical examples of intercultural
communication?

6. What are some barriers and challenges to intercultural
communication?

7. What are some suggestions to improve intercultural
communication skills?

8. What are four approaches to intercultural educational
practice?

1. What is the meaning of intercultural communication?

Intercultural communication studies communication across
different cultures and social groups and describes the many
communication processes and related issues among groups of
individuals from varied cultura] backgrounds.

Knowing a foreign language is just part of the parcel—the other
party’s cultural background, values, and beliefs also need to be
understood. This is where intercultural communication skills are
indispensable. They are needed to successfully communicate with
people from other cultures and social groups. And intercultural
communication skills also include a willingness to be adaptable and
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accept that other cultures may communicate and do things
differently.

How can we define intercultural communication? Intercultural
communication essentially means communication across different
cultural boundaries. When two or more people with different
cultural backgrounds interact and communicate with each other or
one another, we can say that intercultural communication is taking
place. So intercultural communication can be defined as the sharing
ofinformation on different levels of awareness between people with
different cultural backgrounds, or put simply: individuals
influenced by different cultural groups negotiate shared meaning in
interactions.

2. Intercultural communication theories

There are many different intercultural communication types
and theories. The most important ones are:

Social science approach

This model focuses on observing the behavior of a person from
a different culture in order to describe it and compare it with other
cultures. It also examines the ways in which individuals adjust their
communication with others in different situations, depending on
who they are talking to. For example, we would tell the same story
differently to our best friend than we would to our grandmother.

Interpretive approach

This theory focuses on accumulating knowledge about a culture
through communication in the form of shared stories based on
subjective, individual experiences. The main focus is on
intercultural communication as it is used in particular speech
communities, so ethnography plays a major role here. Because the
individual context is so important for this model, it does not strive
to make generalized predictions based on its findings.

Dialectical approach

This method examines aspects of intercultural communication
le the form of six dichotomies, namely cultural vs. individual,
personal vs, contextual, differences vs. similarities, static vs.
dynamic, history vs. past-present vs. future, and privilege vs.
disadvantage. A dialectical approach helps us think about culture
and intercultural communication in complex ways, so we can avoid
Citeporizing everything in either-or dichotomies by adopting a
broader approach and acknowledging the tensions that must be
nepotinted,

Critical approach

Thisx approach examines cultures according to their differences
campared to the researcher’s own culture and, in particular, how
these cultures are portrayed in the media. The critical approach is
complex and - multifaceted  and  therefore leads to a rich

inderstanding of intercultural communication.

. The differences between Multicultural vs. Cross-cultural
v, Interculiural

You may have also come across the terms multicultural
communication and cross-cultural communication. How do these
difter from intercultural communication? Let's take a look!

Multicultural communication

Multicultural refers to how a group or team is composed, in
particular a group that is made up of people with different
natlonalities. In fact, communication in multicultural settings has
hecome commonplace today.

Cross-cultural communication

Cross-cultural means comparing two or more different
cultures; so cross-cultural communication examines the varying
communication styles of different cultural groups.

Intercultural communication



Intercultural, finally, refers to exchanges taking place between
different cultures.

So, in a nutshell, intercultural communication relates to
interactions among people from different cultures, while cross-
cultural communication involves comparing interactions among
people from the same culture to those from another culture.

4. Why is intercultural communication so important?

There are many reasons why intercultural communication is
important. First of all, effective intercultural communication is an
essential skill for anyone working across different countries or
regions in order to establish harmonious relationships and avoid
conflict. It is essential to accurately and appropriately transfer
information across countries and cultures. Executives in
multinational companies, working either in their home country or
as expats abroad, especially benefit from great intercultural
communication skills to engage with international clients and
employees.

Similarly, intercultural communication is also crucial for anyone
working with people from other cultures to avoid
misunderstandings and even offense. It's fair to say that
intercultural communication is the foundation for successful
international business in today’s globalized world.

5. Practical examples of intercultural communication

Intercultural competence covers a large field ranging from
linguistic aspects all the way to social and cultural conventions.

Linguistic differences can make it challenging for global
companies to identify suitable product names for their target
markets that don’t cause offense. Coca-Cola, for example, once tried
to find a phonetic equivalent of their brand for the Chinese market
and came up with KeKou-KeLa. But they failed to consider that this
pleasantly sounding name translates to “bite the wax tadpole” in
Chinese. Needless to say, the brand name had to be changed.

]
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[t's important to be aware that each culture may have different
social conventions. American business partners, for example, prefer
small talk to build a relationship first, whereas Brits may try humor,
and Germans tend to get straight to the point without beating
around the bush. Thais, on the other hand, think nothing of asking
what are considered rather personal questions in the western
world, for example about your marital status or job. Similarly,
Americans like to use first names when addressing others, while in
Austria, titles should be used to avoid sounding disrespectful.
Lermans will want to shake hands, while people in Thailand place
their palms together at chest level and bow instead.

Soctal conventions

Social USA UK Germany | Thailand
conventions

Conversation | Small talk | Humor Direct Personal
approach | questions

Greeting First First Shake Palms
name, name, hands, together
informal | informal | formal and bow,

respectful

In & business context, it’s also interesting that different cultures
preferadifferent presentation style. So take note if you or your staff
are planning to present overseas. Western cultures like Australia
and the 1.5, are more forward-looking and like to focus on potential
future  benefits - of  products and campaigns. In contrast,
representatives from countries such as China or India will prefer to
l0 over past achievements to establish credibility. This knowledge
can make or break relationships and business deals.

Non-verbal communication can be just as tricky to navigate as
verbal communication. In many countries, giving a thumbs-up sign
(0 positive expression that signals agreement. But in some
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cultures, such as Japan, Indonesia, and Latin America, it is
considered offensive.

Similarly, eating with your hands is a perfectly acceptable way
to eat in Indian culture but is considered rude in many other
cultures

6. Barriers and challenges

Given its complexity, it's not surprising that there are several
barriers to intercultural communication.

One of the main challenges of intercultural communication
is ethnocentrism, which is the common but misguided
assumption of a cultural group that it is superior to other
cultural groups. This can be addressed by actively trying to be
open-minded and accepting towards other cultures.

Another barrier is assuming that other cultures are similar
rather than different to your own. As a result, you might behave as
you would in your own culture but end up causing offense or worse,
simply because you are unaware that different rules and norms
apply in the other culture.

Finally, the most common barrier to intercultural
communication is—perhaps surprisingly—anxiety. When you are
unsure what is expected of you or what to do, it's only natural to feel
anxious. Your focus is then likely to shift to your feeling of
anxiousness and away from the intercultural transaction taking
place. As a result, you may make more mistakes than you would
have otherwise and seem to be behaving awkwardly to others.

7. How to improve your intercultural communication skills

Apply these tried and tested strategies to improve your
intercultural communication skills:

Prepare with anticipation

Do your research and find out who you will be dealing with.
look into the cultural norms and social customs of the location. If
youare traveling to China, South Korea, or Japan, for example, check
out our country guides before you set off!

Learn the language

[t will no doubt be a huge benefit and much appreciated if you
show that you've made an effort to learn your counterpart’s
language. They will surely respect you for it, and this could boost
your relationship.

Observe the culture

When you first interact with a representative of the unfamiliar
Culture, listen carefully and closely observe their behavior. Pay
particular  attention to how they respond to different
communication styles, and also look for similarities to your own
culture,

e open-minded and self-aware

Forget all blanket assumptions you may have had about the
other calture, After all, people are still individuals with their own
preforences, so be aware of any preconceived ideas you may have
and challenge them,

Ask questions

I you're unsure about something or think you may have

mistinderstood what's being asked of you, it’s perfectly fine to ask
and clarily rather than guessing and potentially committing an
embarrassing faux pas.

Serf hi'f{l

To coach you in the culture of your target country. You can ask
them any question you like and draw on their hands-on experience.

. Four approaches to intercultural educational practice



The cultural criticality approach

There are two basic points of view concerning intercultural
communication theory, research and practice. Supporters of these
two perspectives have been called respectively: cultural critics and
cultural dialogists. This dichotomy represents two approaches
associated with intercultural communication and the choice of
methods to serve educational goals.

Adherents of the cultural critical point of view regard cultural
differences as potential barriers; they advocate understanding
these barriers and respecting the differences. They promote
training to bridge the inevitable cultural gap. The term 'critic’ as
used here refers to the emphasis upon critical or vital differences
that might be sources of communication break down. The
importance of difference have been made in classic statements
by Whorf (1956), Hall (1973), and Singer (1975). Methods suited to
such an approach are those that explain, illustrate, or exemplify
culture-specific differences. Cultural criticism seeks to find points of
conflict and isolate them as researchable issues in transcultural
interaction. The activities of the critics are aimed at sensitising the
researcher and/or learner to differences. The approach is culture-
specific and focuses on a particular group.

Some authors in the field stress the importance of perceiving
cultural similarity, e.g. Brislin observes that:

perceiving similarities leads to a basis for interaction; perceiving
differences leads to a basis for out-group rejection.
Brislin (1981: 60)

Or, as Samovar, Porter, and Jain (1981) putit:

it is our likenesses that enable us to find common ground and
establish rapport.

Bennett strongly opposes this approach. He argues:
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[ observe in most classrooms and workshop environments that
difficulties in learning the concepts and skills of intercultural
communication are nearly always attributable to a disavowal of
cultural differences, not a lack of appreciating similarity.
(Bennett 1993: 25)

Whilst I agree to some extent with Bennett, it is unproductive to
dismiss the similarities approach for the following reasons.

First, my position is that there is benefit from understanding the
failures of human communication interactions and the differences
that bring about that failure. However, if the successes and the
reasons for positive outcomes are ignored it will, at best, leave us
half informed about the nature of intercultural communication.
Second, investigating cultural similarities may provide teachers
with another useful tool for investigating culture on a wide variety
ol levels. It may also help some learners, especially those from
cultures which teach the notion of cultural exclusivity, recognise
that individuals from different cultures may hold personal and

individual values and perceptions which are similar to their own. It
15 what we have in common which may transcend national, group
and individual cultural boundaries.

Another approach is offered by the cultural dialogists. Cultural

dialogists are those whose research and educational efforts are
directed towards the investigation of cross-cultural communication.
Their concerns are with the honing of intercultural communicative
sledlls, fostering higher levels of both self-awareness and cross-
caltural  awareness, and the development of personality
characteristics to enhance cross-cultural communication. The
cultural  dialogist emphasises internationalism, world-wide
communication and humanism. The activity of the dialogists is
primarily concerned with overcoming differences and the approach
I culture-general.

Today, few practitioners within the field of intercultural
education use exclusively one approach over another. The
perspectives of the cultural critic and cultural dialogists and other
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intercultural educators believe that the approaches should not
represent an either/or proposition but rather provide a range of
methodological choices, each appropriate and productive under
given circumstances in given contexts for given learners.

The 'emic' and ‘etic’ approach

Another approach to the study of culture is the 'emic’ and 'etic'
perspectives. In short, the 'emic’ approach focuses on studying
cultures from the inside. This perspective attempts to understand
cultures as the members of the cultures understand them. In
contrast, the 'etic' approach focuses on understanding cultures from
the outside by comparing cultures using pre-determined
characteristics. The two approaches are based on anthropological,
sociolinguistic, and ethnographic research models. Brislin
(1983) argues that in its current usage the distinction is employed
basically as a metaphor for differences between the culture specific
approach (emic, single culture) and cultural-general (etic,
universal) approaches to research. The table below sets out the
main differences between the emic and etic approaches.

Etic Approach

~ Studies the behaviour from @ Studies the behaviour from

within the system outside the system

Examines only one culture Examines many cultures,
comparing them

Structure discovered by the Structure created by the

analyst ~ analyst

Criteria are relative to internal = Criteria considered absolute or

characteristics universal
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Source: Berry, ]. (1980). 'Introduction to methodology'. In: H. C.
Triandis & J. Berry (eds.). (1980) Handbook of cross-cultural
psychology (Vol. 2: 1-28). Boston: Allyn & Bacon.

To summarise, an 'etic' approach is culture-general and
assumes that cross-cultural comparisons can generate
observational categories that are a useful way of comparing a wide
variety of cultures, whilst the ‘emic' approach provides a way of
understanding how reality is organised within a particular cultural
perspective.

Although the 'emic’ and ‘etic' approaches are viewed as
opposites, there are arguments for their integration (Triandis
1972). Both are viable approaches to the study of culture and the
impact that culture has on intercultural communication in and of
themselves. In order to develop a good understanding of
communication in intercultural communication, a combination of
hoth 'emic’ and 'etic' approaches is required.

The dynamic, process approach

The third approach involves learners investigating culture and
communication from a perspective that sees culture and
communication as dynamic, ever changing, multi-layed and
complex. The implication of this view of culture and communication
i% that language teachers would concentrate on equipping learners
with the means of accessing and analysing a broad range of cultural
practices and meanings, whatever their status. This would mean a
complete reversal of current approaches which tends towards
providing learners with information about a country's institutional
soclety  and  their history, backed up by a selection of
representations of "everyday life'. In order to replace this approach
teachers would have to provide learners with the critical tools to
aitalyse social processes and their outcomes by developing their
critical understanding of their own and other societies at three
lovels of analysis: national, group and individual (Humphrey 1993).
Culture, in this approach, is not seen as a monolithic entity,
tlotermining the behaviour of an individual or a group. Instead it is
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seen as a melange of what each individual brings of their social,
educational, ethnic, national and even international experiences to
the communicative event. Brookes points out, teachers of
intercultural communication should:

never lose sight of the individual. If we do we may be in danger of
repressing the expression of the individual in the encounter.
(Brookes 1968: 11).

This approach to culture represents a different world to that of
large cultures. In this approach 'cultures' are dynamic and ever
changing, multi-layed and complex. Using this approach to address
intercultural issues and to study intercultural communication, it is
possible to avoid simplistic, ethnic, national and international
culture explanations which can provide only one possible layer in
an extremely complex, multi-layed scenario.

The experiential learning approach

Intercultural learning implies experiential learning. It is not
sufficient to read books about culture, to listen to lectures about
other cultures, or to deal with the subject on a purely cognitive and
intellectual level. It is necessary for an individual to experience
being confronted with new and unknown situations, to experience
insecurity, fear, rejection as well as security, trust, sympathy and
empathy. It is also necessary to learn from and with people from
other cultures. This concept is based on Kolb's Experiential
Learning Cycle (1984). It means moving in circles from concrete
experience to observation and reflection on that experience. These
observations and reflections are assimilated into a theory from
which new implications for action are deduced. These implications
or hypotheses are then used to indicate new experiences.

Kolb (1984) argues that if the cycle is to be effective, learning
activities need to engage the cognitive, the affective and the
behavioural dimensions of the learning process. In the process,
cognitive learning allows an understanding of the experience
through reflection. Reflection engages the affective dimensions of
the learning process (e.g. perception, appreciation, re-evaluation)
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and may result in the implementation of what has been learnt in
future actions and behaviours (the behavioural dimension).

One caveat is that experiential teaching is primarily based on a
particular set of values such as learner-centredness, the teacher as
facilitator, learning by doing, verbalisation, peer interaction, self
disclosure, and small group work. Although notions similar to these
are spreading, many of them are not a part of many primary,
secondary or higher educational experiences and this maybe
problematic as the language educator may encounter resistance.
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2. NOTIONS OF CULTURE. CROSS-CULTURAL AWARENESS
AND INTERCULTURAL COMPETENCE

PLAN (QUESTIONS FOR SEMINAR 2)
1. What is the definition of culture?
2. What are the basic cultural groups?
2.1. What are the general features of Western Culture?
2.2. What are the general features of Eastern Culture?
2.3. What are the general features of Latin Culture?
3. What social skills make up intercultural competence?

4. What personal characteristics help to interact well with
people from other cultures?

5. What is the Intercultural Competence Triad?

6. What stages of cross-cultural awareness are there?

1. The definition of culture

Culture is the characteristics and knowledge of a particular
group of people, encompassing language, religion, cuisine, social
habits, music and arts.

The Center for Advance Research on Language Acquisition goes
a step further, defining culture as shared patterns of behaviors and
interactions, cognitive constructs and understanding that are
learned by socialization. Thus, it can be seen as the growth of a
group identity fostered by social patterns unique to the group.

"Culture encompasses religion, food, what we wear, how we
wear it, our language, marriage, music, what we believe is right or
wrong, how we sit at the table, how we greet visitors, how we
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behave with loved ones, and a million other things," Cristina De
Rossi, an anthropologist at Barnet and Southgate College in London,
told Live Science.

The word "culture” derives from a French term, which in turn
derives from the Latin "colere," which means to tend to the earth
and grow, or cultivation and nurture. "It shares its etymology with
4 number of other words related to actively fostering growth,” De
Rossi said.

2. Basic cultural groups
Western culture

The term "Western culture” has come to define the culture of
Furopean countries as well as those that have been heavily
influenced by European immigration, such as the United States,
according to Khan University. Western culture has its roots in the
Classical Period of the Greco-Roman era and the rise of Christianity
in the 14th century.

Other drivers of Western culture include Latin, Celtic, Germanic
and Hellenic ethnic and linguistic groups. Today, the influences of
Waustern culture can be seen in almost every country in the world.

lHastern culture

Eastern culture generally refers to the societal norms of
countries in Far East Asia (including China, Japan, Vietnam, North
lkorea and South Korea) and the Indian subcontinent. Like the West,
ltastern culture was heavily influenced by religion during its early
development, but it was also heavily influenced by the growth and
hirvesting of rice, according to the book "Pathways to Asian
Clvilizations: Tracing the Origins and Spread of Rice and Rice

Ciiltires™ by Dorian Q. Fuller. In general, in Eastern culture there is
lown of i distinction between secular society and religious
phitosophy than there is in the West.
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Many of the Spanish-speaking nations are considered part of the
Latin culture, while the geographic region is widespread. Latin
America is typically defined as those parts of the Central America,
South America and Mexico where Spanish or Portuguese are the
dominant languages. Originally, the term "Latin America" was used
by French geographers to differentiate between Anglo and Romance
(Latin-based) languages, according to the University of Texas. While
Spain and Portugal are on the European continent, they are
considered the key influencers of what is known as Latin culture,
which denotes people using languages derived from Latin, also
known as Romance languages.

3. Social skills that make up intercultural competence

How do you gain intercultural competence? In order to answer
this question it is useful to know that intercultural competence
stems from social skills. But what are social skills? Being socially
competent enables you to recognise role expectations in certain
situations and it encompasses skills that are necessary for
successfully interacting with other people.

Some of these social skills are:

- Understanding and predicting other peoples’ behaviour and
reacting accordingly

« Knowing how to act appropriately according to the situation

« At least avoiding “sanctions” in response to inappropriate
behaviour

- The ability to deal with your fellows in a confident, sensitive,
fair and constructive manner

- Capacity for teamwork - the ability to empathise with others
as well as to solve conflicts in a constructive way.

- Treating emotions and moods in an emotionally intelligent way

- Perceiving and reacting to the emotions and moods of others

» The ability to give constructive feedback and to accept
feedback and criticism

Thus, intercultural competence stands for the ability to
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. act socially competent even if your dialogue partners have
different cultural backgrounds.

« know-how “roles” and “situations” in which we act are
comprehended in certain foreign cultures.

« accept that the “unlike” behaviour of people from other
cultures is just as well conform to the norm as our ewn behaviour
it we consider correct.

Intercultural competence is therefore always a combination of
(urtain - properties and the knowledge of the other
tulture respectively.

4. Personal characteristics that help to interact well with
peaple from other cultures

« Ambiguity tolerance/frustration tolerance: The ability to
landle ambiguous situations

- Resilience: Bearing additional strain e. g. through the
composition of new structures or new cultural surroundings. You
ineed to be able to bear this additional load.

« Outgoingness: Social contacts with people from your own as
well as foreign cultures will help you considerably to find your way
i1 o different culture and it will accelerate the process of gaining
liowledge and applying it.

« Empathy: A high level of empathy allows you to put yourself in
wameone else’s shoes. This enables you to explain their actions with
flio right cross between cultural determination and individual
prscilinritios,

o Impartiality: It is important to recognise your own position as

telutive since it is characterised by your own culture and its
dutorminations,

« Action flexibility: In case certain behavioural patterns from
youul own cultural environment fail, it is necessary to adapt your
icHony necording to the situation by looking at it in the light of the
ather culture and the people you are dealing with.

{Source: Kithimann/ Stahl, 1998)




5. The Intercultural Competence Triad

The way to intercultural competence can be illustrated in three
steps: awareness, knowledge and application.

. 1 - Awareness

Cultural differences are almost always underestimated. This
leads to blaming “mistakes” on people rather than on their cultural
background. In order to deal with both implicit and explicit cultural
differences in an appropriate way, it is important to become aware
of these differences. Only by doing this do we attain the necessary
candour that enables us to interpret the behaviour and work style
of our colleagues and business partners from other cultures.
Moreover, it gives us the opportunity to hypothesise and even
anticipate their future actions.

« 2 - Knowledge

The second component is about collecting knowledge of what is
above and what is below the surface of the iceberg. Only by doing
this, we will gradually be able to anticipate our business partners’
lines of action. On this level - similar to social skills in general - the
learning process will never end.

- 3 - Application

Last but not least it is essential to take appropriate action by
applying both the awareness and the knowledge to find alternatives
to our usual approaches. It is your personal choice to decide how far
you want to extend this application. [t starts with certain manners
- such as the question whether to use a handkerchief or to deal
otherwise with a running nose - and ends with the question if you
want to be dispatched to a country that deals with human rights in
a rather “casual” way.

The decision to adjust yourself to your environment is a very
personal one and is determined by how purposeful you want to
proceed in the matter.
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Greneralizing points

« Successfully transferring social competences to a different
cultural context is called intercultural competence.

« The three steps Awareness - Knowledge - Application lead the
way Lo intercultural competence.

6. Cross Cultural Awareness and its stages

Cultural awareness is a way of thinking about and viewing the

world. It means understanding, respecting and successfully
interacting with those whose world views, values, behaviors,
communication styles, customs and practices are different than
one's own,

Cultural awareness occurs in stages.

Stage 1: People are all the same.

This is the conviction that we all, deep down, hold the same
vitllues and beliefs. This very limited perspective is most often due
to o lack of experience with difference.

Stage 2: Cultural differences exist, but my culture is the
st

In this stage, we realize that differences in cultural norms,
villues, customs and beliefs exist. However, they are seen as less
tlesirable than our own, or even threatening. The desire is both to
tlefend one's own culture and minimize others.

Stage 3: Other cultures are of value and I can learn from
them,

In this stage, we recognize the complexity and richness of other
people’s cultures. We accept and see the potential benefits of other
‘ultures’ values and beliefs. We may even choose to adopt some of
these values or behaviors.

Stage 4: More than one cultural frame of reference exists.
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We become aware of our own cultural filters and begin to adapt
our perceptions and behaviors. Through repeated exposure to or
education about other cultures, we develop a deeper understanding
of a culture’s unique traits, values and norms. People in this stage
can shift communication style and behaviors to effectively and
appropriately interact with diverse cultures.

individuals in the first two stages are less likely to identify
and resolve intercultural conflict than those in the latter stages.
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LATEREOTYPING AND CULTURAL BIASES IN LANGUAGE
TEACHING

PLAN (QUESTIONS FOR SEMINAR 3)
L WAt are stereotypes?

What ix the difference between positive and negative
1IN nl”ll"..'

LWl wre cultueal hlases?

I How do stereotypes and cultural biases affect language
(TR AT TER

o What common stereotypes and biases exist in language
b !

. Why I8 it important to identify and challenge biases and
Iwirnntypes in language teaching?

L, The definition of stereotypes

sliraatypes are simplified and often inaccurate generalizations
alisit @ particular group or culture, often based on limited or
(ieainplete information. These stereotypes can be positive or
neitive, but they are usually oversimplified and can lead to
lidiitul miscanceptions about the group or culture in question.
Arentypes can be particularly problematic in language teaching
Al foarning, as they can create a hostile or unwelcoming learning
sivirament and hinder students’ ability to learn and communicate
altvitively

storeatyping as a verb is taking an idea of something, often a
(rtiedlar charvacteristic, and applying the concept to everyone in
that pupulation. The term used for mental stereotype actually
evalved from an old printing term in which solid metal printing
paton were used to leave identical characters and images on a
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just about anywhere in our world today, including high school
stereotypes, cultural stereotypes, and racial stereotypes. Some

e ward “stereotype”. These untrue beliefs are usually used as
(aHlie oi reasons for prejudice. A common negative stereotype is

H printing surface. Some stereotype synonyms include "typecast”, Anyoucan see, although the stereotype doesn't sound like a bad
\. . “cliché”, and "pigeonhole” (the first two are also printing terms). g at fiest, 1t can put aclot of weight on the people who do not
B s b

'E' Movies, music, and television use the idea of stereotypes in their Wi

| content all the time. Many sitcoms feature the blundering father, the Neapative Stereotypes

' ditzy female character, the absentminded professor, or the cultural

\ minority best friend, for example. However, we can find stereotypes Hupative stercotypes are those we often think of when we hear
|

|

|

common stereotypes surround gender, race, appearance, age, and
disability.

2. Positive and negative stereotypes

Stereotypes can generally be divided into “positive” and
“negative,” though those names can be deceiving.

Positive Stereotypes

Positive stereotypes are common, and some aspects of this
concept may sound like a compliment on the surface. Take the
"positive” stereotype, "All Asians are smart!" At first, it sounds like
praise. But when you characterize a whole group of people based on
certain perceived traits, you aren’t acknowledging the diversity of
individuals, and these type of judgements can be harmful. If you look
at this specific example more closely, this “positive” stereotype can
do a lot of damage.

Imagine you're a small child of Asian descent. You hear your
whole life how "all Asians are smart," but that may not feel like it’s
true for you. You have a hard time in school. Reading is difficult.
Math is impossible. Everyone around you seems to pressure you
because you are supposed to be "smart". This difference between
your own experience and the perception of others can make you feel
like a failure every time you do not bring home that "A" assignment
- like you alone missed out on the gene that makes “all Asians

smart”.
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Al Hlande women are dumb." This goes back to the Hollywood

e b the helpless female, who is usually cast as a frail, fair-
Bl weman, The phrase already comes off as rude by nature of
i deseriptive word "dumb”. However, just like the "all Asians are
Wt oxample, the true damage of this stereotype goes a lot

iaggine you are a fresh-faced 21-year-old woman. You have just

irihiated top of your class. You are also Caucasian and have very
fiaticeahle light blond hair. To begin your way in the professional
Winlil, you send out resumes, apply for internships, and network

thiiigh social media. A prospective employer brings you in for an
teiview, but when you mention your bachelor's degree in
Phnvering, the staff stifles a chuckle.

Frim the moment you entered the room, they already made up
ke imdid about you. Sure, your background and experience look
iaaitan paper, but they believe that someone who is young, blonde,
andl ittractive cannot possibly have the drive or smarts to make
el way (o the top. They write you off before you even get the
Clihnee to prove yourself.

I, T'he definition of cultural biases

Cultural biases, on the other hand, are unconscious and often
dueply Ingrained attitudes and beliefs about a particular group or
Ciiltiire, These  biases are often based on assumptions and
pErceptions that may be influenced by our own cultural backgrounds
il experiences, and  can  lead to misunderstandings,
mircammunications, and discrimination. In language teaching and
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learning, cultural biases can lead to teachers and students favoring
certain languages, accents, or cultures over others, and can make it
difficult for students from different backgrounds to feel included and
valued in the learning environment.

Here are a few examples of cultural biases:

At the workplace. Cultural biases in the hiring process may lead
to less racial or cultural diversity in the workplace. Hiring managers
seek to eliminate cultural biases in a number of ways, including
hiding names or pictures from resumes (making them anonymous)
and using diverse interview panels.

In public. Some cultures perceive certain hand gestures or
prolonged eye contact as a sign of disrespect, whereas other
cultures may assume that those who do not shake hands or look into
someone’s eyes are being rude or evasive. The assumption that one
set of norms is correct may lead to cultural bias when interacting
with people from a different culture.

At school. In the United States specifically, cultural bias in
schooling might lead educators to assume that all students have had
the same education, and thus can be judged by the same educational
standards (like with standardized testing). This type of bias does
not take into account other factors like poverty, accessibility, or
language ability.

4. The effect of stereotypes and cultural biases on
language teaching

The impact of stereotypes and cultural biases on language
teaching and learning can be profound. For example, stereotypes
can create an atmosphere of mistrust and resentment, making it
difficult for students from different backgrounds to feel comfortable
communicating with one another or participating in class activities.
Cultural biases can lead to misunderstandings and
miscommunications, and can make it difficult for students from
different backgrounds to understand one another or to
communicate effectively. Additionally, stereotypes and cultural
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asen cin create a self-falfilling prophecy, where students who are
palized or discriminated against may struggle to succeed
saduiiivally or soctally due to a lack of support or encouragement.

P nddress these issues, it is important for language teachers to
B aware ol their own biases and to challenge stereotypes and
ciltiieal blases o their teaching practices. This can be done through
lelinive pedagogy, which seeks to create a learning environment
Uil [ waleoming and supportive of all students, regardless of their
Batkgraimnds or identities. By being mindful of stereotypes and
Banen, and actively working to create an inclusive and supportive
[l environment, language teachers can help their students to
Meceod aeademically and socially, and prepare them for successful
tammunication and interaction in the global community.

L}

v CLommon stereotypes and biases that exist in language
toindhing

Mere are a number of common stereotypes and biases that can
Uiist In language teaching, some of which may be more subtle or
ticonscious than others. For example:

Lianguage proficiency biases: Teachers may have unconscious
liinses towards students who speak a certain language or dialect, or
Whis speak English with a certain accent. This can lead to students
fweling marginalized or undervalued, and may make it more difficult
fir them to participate in class activities or communicate effectively.

Lultural stereotypes: Teachers may have stereotypical beliefs
ahout certain cultures or nationalities, which can lead to negative
dttitudes towards students from those backgrounds. For example, a
teacher may believe that students from a particular country are lazy
Ur unmotivated, which can lead to a lack of support or
sicouragement for those students.

Liender biases: Teachers may have unconscious biases towards
students of a particular gender, which can lead to unequal treatment
41" opportunities. For example, a teacher may assume that male
“tidents are more interested in and capable of learning certain
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subjects, and may overlook female students' abilities and
achievements.

- Age biases: Teachers may have unconscious biases towards
students of a particular age group, which can lead to different
expectations or treatment. For example, a teacher may assume that
younger students are less serious about their studies, or that older
students are less capable of learning new material.

- Pedagogical biases: Teachers may have biases towards certain
teaching methods or styles, which can lead to a lack of flexibility or
adaptability in their teaching. For example, a teacher may prefer
lecture-based teaching and overlook opportunities for group work or
interactive activities, which can make it more difficult for students to
engage with the material.

Examples of these biases and stereotypes can be found in many
different contexts, and may be more or less cbvious depending on the
particular teaching environment. It is important for language
teachers to be aware of these biases and stereotypes, and to actively
work to challenge them in their teaching practices.

6. The importance of identifying and challenging biases in
language teaching

I[dentifying and challenging biases in language teaching is
important for a number of reasons. Firstly, biases can create a
negative learning environment for students, particularly for those
who belong to marginalized or underrepresented groups. Students
who feel marginalized or discriminated against may be less likely to
participate in class activities, less motivated to learn, and less likely
to succeed academically.

Secondly, biases can lead to miscommunications and
misunderstandings in the classroom. For example, a teacher who has
a language proficiency bias may assume that a student who speaks
English with a certain accent is less capable of understanding or
communicating effectively. This can lead to a lack of support or
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shEairapgement tor the student, and may hinder their Ianguage
i progross

Phivdly, biases can perpetuate negative stereotypes and reinforce
dletal Inequalities. For example, if a teacher has a cultural bias
Wi o particular nationality, this may lead to negative attitudes
Wikl students from that background. This can reinforce negative
tereatypes and prejudices, and may perpetuate broader societal

R ey

Challonging biases in language teaching is therefore an important

I towards creating a more inclusive and supportive learning

vivironment for all students. This can be done through a variety of
rmteples, such as:

Reflecting on one's own biases and assumptions

Seeking out diverse perspectives and experiences in teaching
materials

l'ncouraging open and respectful communication in the
lissroom

Lreating opportunities for students to share their own
iperiences and perspectives

I'ostering a sense of community and respect among students
I different backgrounds

Hy actively working to identify and challenge biases in language
teinching, teachers can help to create a more welcoming and
dipportive learning environment, and can promote greater language
lwirning success for all students.

Teaching English is not just about language proficiency, but also
aboul promoting cultural awareness and understanding. With the
Increasing global interactions, cultural competency has become a
Ciucial skill for both teachers and students.

Whether teaching abroad or in a multicultural classroom,
incorporating cultural diversity into the curriculum and creating a

29




safe, inclusive environment can foster mutual respect and
appreciation among students from diverse backgrounds.

As English teachers, we have a unique opportunity to not only
teach the language but also to learn and embrace the cultural
diversity of our students.

By continually reflecting on our teaching practices and seeking
out professional development opportunities, we can enhance our
cultural awareness and create an engaging and enriching learning
experience for all.
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4. STRATEGIES FOR PROMOTING INTERCULTURAL
COMMUNICATION IN THE LANGUAGE CLASSROOM

PLAN (QUESTIONS FOR SEMINAR 4)

|, How important is developing intercultural competence in a
lureign-language-teaching classroom?

4. What are possible general approaches to teaching
intercultural communication in language classrooms?

. What practical strategies can promote intercultural
cuimmunication in the language classroom?

1, What plan of actions can a teacher follow for promoting
imilticultural awareness in a foreign language class?

b What are possible challenges and solutions in promoting
(ulticultural awareness in a foreign language class?

l. The importance of developing intercultural competence
In a foreign-language-teaching classroom

In today's globalized world, the ability to communicate
iltectively with people from different cultural backgrounds has
tiecome increasingly important. Language learners who develop
litercultural competence are better equipped to navigate cultural
differences and communicate effectively with people from diverse
hackgrounds. Intercultural competence involves not only language
jroficiency but also the ability to understand and appreciate cultural
differences, adapt to new cultural environments, and communicate
¢llectively with people from different backgrounds.

The effect of globalization has considerably increased
dpportunities for the rise of intercultural interactions, which has
livcome an important ingredient in the teaching of foreign languages.
Consequently, this also affects English teachers when it relates to
wliit materials to use that are appropriate, or suitable for a particular
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culture. A language is part of a culture justas much as a culture is part
of a language. Therefore, both are intertwined and cannot be
separated from each other without sacrificing the value of either
culture, or language. Nevertheless, in foreign language classrooms; it
is notalways the case. Culture becomes merely a supplementary topic
in the teaching a foreign language, which concentrates more on
teaching the facts about the target country rather than the cultural
aspects. Furthermore, cultural awareness has become an important
part in envisaging to what extent culture affects language teaching.
However, there is a lack of knowledge in the study of language when
itis associated with intercultural communication.

2. Possible general approaches to teaching intercultural
communication in language classrooms

There are different approaches to teaching intercultural
communication in language classrooms. One approach is to
incorporate culture into language lessons as an integral part of
language learning. This means focusing not only on grammar and
vocabulary but also on the cultural context in which the language is
used. For example, language learners can learn about different
cultural practices, values, and beliefs through the study of literature,
films, and other authentic materials.

Another approach is to provide language learners with
opportunities to interact with people from different cultural
backgrounds. This can be done through language exchange programs,
study abroad programs, or inviting guest speakers from different
cultural backgrounds to the classroom. Such interactions can provide
a more authentic experience of intercultural communication and
increase students’ motivation to learn.

In addition, language teachers can encourage critical reflection
on cultural assumptions and biases by engaging students in
discussions and activities that challenge cultural stereotypes and
promote cultural sensitivity. For example, teachers can use case
studies and role-playing exercises to help students understand how
cultural differences can affect communication and how to overcome
barriers to effective intercultural communication.

| - —

I, Practical strategies that can promote intercultural
tommunication in the language classroom

Provided below are practical strategies for promoting
litercultural communication in the language classroom.

1) Creating an inclusive classroom environment: Creating a
¢liassroom environment that is inclusive of all cultures can help
students feel more comfortable expressing themselves and engaging
I Intercultural communication. Some strategies for creating an
nclusive environment include:

eIncorporating cultural diversity into classroom decorations and
materials

*Using inclusive language and avoiding cultural stereotypes in all
¢lassroom communication

*Encouraging students to share their cultural backgrounds and
sxpoeriences

) Using authentic materials: Using authentic materials, such as
llierature, films, and music, can help students learn about different
tultures and how language is used in different cultural contexts.
I'tachers can also incorporate materials from different cultures into
linpuage lessons to provide a more comprehensive understanding of
(he language and its cultural context.

or example, a language teacher might use a Spanish-language
Il set in Mexico to teach Spanish students about Mexican culture,
0r use a popular English song to teach students about the use of
Itllomatic expressions in English.

3) Engaging in cross-cultural exchanges: Engaging in cross-
viiltural exchanges can provide students with an opportunity to
Interact with people from different cultural backgrounds and develop
(helr intercultural communication skills. This can be done in various
wiays, such as;:
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eLanguage exchange programs: Partnering with language
learners from different countries to practice language skills and learn
about different cultures.

Study abroad programs: Studying in a foreign country to
immerse oneself in a different culture and develop language skills.

eVirtual exchange programs: Participating in online exchange
programs that connect students with peers from different cultural
backgrounds.

For example, a language teacher might organize a virtual
exchange program between students in their classroom and students
from a different country to practice language skills and learn about
different cultures.

4) Engaging in critical reflection: Engaging in critical reflection
on cultural assumptions and biases can help students recognize and
challenge their own cultural biases and become more culturally
sensitive. Teachers can encourage critical reflection by:

sEncouraging students to analyze and reflect on cultural
differences and similarities

*Using case studies and role-playing exercises to help students
understand how cultural differences can affect communication and
how to overcome barriers to effective intercultural communication.

For example, a language teacher might use a case study about a
miscommunication between two people from different cultures to
help students understand how cultural differences can affect
communication and how to overcome such barriers.

Five elements which can assist in the development of
intercultural awareness in language learning environments are as
follows:

1) Exploring language learning materials - ELT textbooks
which illustrate images of different cultures could be an effective
practice to illustrate differences in culture.
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2) Exploring the traditional media and arts through English -
malerials such as newspapers, novels, magazines, and exposure to
felevision and radio can be used for the learner to get to visualize
the nature of cultures.

1) Exploring IT/electronic media through English - resources
such as the internet, chat rooms, instant messaging (IM), or group
learning are also good sources in helping students acquiring
Intercultural awareness.

4) Cultural informants - local and non-local teachers who have
previous experience in intercultural interaction, and with other
¢ultures, can use their experiences as part of a discussion topic in
the classroom for example,

5) Face-to-face intercultural communication - students and
teachers alike can bring their experiences to share in the classroom
(0 discuss and reflect upon, and therefore express their thoughts.

4. An action plan for promoting multicultural awareness in
i foreign language class

Promoting multicultural awareness in EFLC requires a
multifaceted approach. Here, the lecture will focus on specific
sequential that educators can use to promote multicultural
iwareness in the classroom.

1. Creating a Multicultural Curriculum

Creating a multicultural curriculum is a crucial step in promoting
multicultural awareness in EFLC. This can be achieved by
Incorporating diverse texts, authors, and cultures into the
curriculum. According to Noam Chomsky, "education is a system of
imposed ignorance" (1972) if it only represents the dominant culture.
T'herefore, it is essential to include voices and perspectives from
imarginalized communities in the curriculum.

One practical example of incorporating diverse texts into the
curriculum is the "Windows and Mirrors" approach, where texts are

thosen to both reflect and expand the experiences of students. This
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approach has been shown to increase student engagement and
motivation in learning. For example, a study by the American
Association of Teachers of Spanish and Portuguese found that
“students who read literature written by authors from diverse
backgrounds had a more positive attitude towards the study of Spanish"
(2011).

2. Using Multicultural Literature and Media

Using multicultural literature and media in EFLC can help to
promote multicultural awareness by providing students with diverse
perspectives and experiences. This can be achieved by
incorporating films, music, and art from different cultures into the

curriculum. A study by the American Council on the Teaching of

Foreign Languages found that:

“students who used authentic materials such as films and music in
the target language had a more positive attitude towards the culture”
(2012).

For example, a teacher can use a film like "Bend It Like Beckham"
in an EFLC class to explore themes of identity, culture, and belonging.
Moreover, incorporating music from different cultures into the
curriculum can help to promote multicultural awareness by exposing
students to different rhythms, melodies, and instruments.

3. Incorporating Cultural Activities and Projects

Incorporating cultural activities and projects in EFLC can provide
students with hands-on learning experiences that foster multicultural
awareness. These activities can include cultural celebrations, guest
speakers, and field trips to places of cultural significance. Conforming
to the American Association of Teachers of French, "experiential
learning activities such as cultural events and projects have been shown
to increase student interest and motivation in learning French" (2016).

For instance, a teacher can organize a cultural fair where students
can share their own cultural heritage with their classmates through
food, music, and traditional clothing. Further, inviting guest
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speakers from diverse cultural backgrounds to speak in the
tlassroom can provide students with first-hand perspectives on
different cultures. Field trips to places of cultural significance, such
(% i mosque or a synagogue, can also provide students with a deeper
understanding of different cultures.

4. Building a Multicultural Classroom Community

Building a multicultural classroom community is essential for
promoting multicultural awareness in EFLC. This can be achieved by
creating a safe and inclusive environment where students feel
valued and respected. The National Association for Multicultural
liducation, "creating a sense of belonging for all students is crucial for
promoting multicultural awareness in the classroom" (2017).

One practical example of building a multicultural classroom
community is through the use of classroom agreements or norms.
T'hese agreements can include statements such as "everyone’s voice
Is valued” or "we will use inclusive language.” Over and above that,
(vachers can use cooperative learning activities to promote teamwork
and interdependence among students of different cultural
hackgrounds.

In short, promoting multicultural awareness in EFLC is crucial
lor creating inclusive and equitable learning environments for all
“tudents. It can be achieved by creating a multicultural curriculum,
ising multicultural literature and media, incorporating cultural
iictivities and projects, and building a multicultural classroom
tommunity. As educators, it is our responsibility to provide our
students with the tools and skills to navigate a diverse and
Interconnected world.

5. Incorporating Language Diversity

Incorporating language diversity in EFLC is another crucial step
In promoting muiticultural awareness. Many English language
learners come from multilingual backgrounds and it is important
to recognize and value their linguistic heritage.
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"Valuing and incorporating students’ home languages can enhance
their motivation and engagement in learning English" British Council
(2018).

One pragmatic strategy for incorporating language diversity is to
provide opportunities for students to use their home languages in the
classroom. This can be achieved through the use of bilingual
dictionaries, translation exercises, and language exchange activities.
Additionally, providing language support through bilingual teaching
assistants or language ambassadors can also support language
diversity in the classroom.

Another applicable strategy is to incorporate content-based
instruction, which integrates the learning of the target language with
the learning of academic content. This approach has been shown to
be effective in promoting language development and academic
achievement among English language learners.

“Content-based instruction is an effective approach for promoting
the language development of English language learners” Study by the
American Educational Research Association (2019).

6. Providing Professional Development Jor Teachers

Providing professional development for teachers is crucial for
promoting multicultural awareness in EFLC. Many teachers lack the
necessary training and resources to effectively teach about diversity
and combat discrimination. As the National Education Association
suggests, "teachers need ongoing professional development to acquire
the knowledge and skills hecessary to create inclusive and equitable
classrooms" (2020).

One practical strategy for providing professional development is
to offer workshops and seminars on multiculturalism and diversity.
These can include topics such as cultural competence, inclusive
teaching strategies, and anti-bias education. Also, providing
opportunities for teachers to participate in cultural exchange
programs or study abroad can also support their professional
development in promoting multicultural awareness.
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Another strategy is to provide mentorship and coaching for
leachers. This can include pairing experienced teachers with new
teachers to provide guidance and support in creating inclusive and
t(uitable classrooms. Further, providing opportunities for teachers to
observe and learn from their peers can also support their professional
tlevelopment in promoting multicultural awareness.

In conclusion, promoting multicultural awareness in EFLC
requires a  multifaceted approach that includes creating a
multicultural curriculum, using multicultural literature and media,
Incorporating cultural activities and projects, building a multicultural
¢lassroom  community, incorporating language diversity, and
providing professional development for teachers. By implementing
these strategies, educators can create inclusive and equitable learning
environments for all students and prepare them for a diverse and
interconnected world.

5. Possible challenges and solutions in promoting
multicultural awareness in a foreign language class

Promoting multicultural awareness in English-as-a-foreign-
lunguage classroom EFLC is a necessary and important step in
treating inclusive and equitable learning environments for all
Wludents. However, there are certain challenges that educators
may face in implementing multicultural awareness in the
¢lassroom. In this chapter, we will explore some of these challenges
and provide solutions for overcoming them.

I. Lack of Resources and Funding

One of the main challenges that educators may face in
Implementing multicultural awareness in EFLC is a lack of resources
@nd funding. Many schools and districts may not have the necessary
lunding to provide the resources needed for creating a multicultural
‘urriculum, incorporating cultural activities and projects, or
providing professional development for teachers.

One solution to this challenge is to seek out grants and funding
ipportunities. Many organizations and foundations provide grants for
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multicultural education and diversity initiatives. Furthermore,
educators can also seek out partnerships with community
organizations to provide resources and funding for multicultural
awareness in EFLC.

Another solution is to utilize low-cost and no-cost resources. For
example, incorporating digital resources and technology can
provide access to a wide range of multicultural literature, media,
and activities at little or no cost. In addition, teachers can use the
community as a resource by inviting guest speakers, and organizing
field trips to places of cultural significance.

2. Resistance from Students and Parents

Another challenge that educators may face in implementing
multicultural awareness in EFLC is resistance from students and
parents. Some students may not be open to learning about different
cultures and may not see the relevance of it in their lives. Similarly,
some parents may not see the value in multicultural education and
may not support it.

One solution to this challenge is to involve students and parents
in the planning and implementation of multicultural awareness in
EFLC. By involving them in the process, they will be more likely to see
the value in it and be more open to learning about different cultures.
For instance, parents can be invited to participate in cultural fairs and
events, and students can be encouraged to share their cultural
heritage with their classmates.

Another solution is to provide clear and consistent
communication about the goals and benefits of multicultural
education. By explaining the importance of multicultural
awareness in preparing students for a diverse and interconnected
world, educators can help to overcome resistance from students
and parents. Also, educators can also provide opportunities for
parents to learn more about multicultural education and its benefits
through workshops and seminars.
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4. Limited Cultural Representation in Curriculum

A further challenge that educators may face in implementing
multicultural awareness in EFLC is a limited representation of
different cultures in the curriculum. This can be due to a lack of
iiverse resources and materials or a lack of understanding and
lcnowledge about different cultures.

One solution to this challenge is to actively seek out and
Icorporate diverse resources and materials into the curriculum. This
tan include books, films, music, and art from different cultures, as
well as guest speakers and field trips to places of cultural
slgnificance. Besides, educators can also seek out professional
tevelopment opportunities to learn more about different cultures and
how to incorporate them into the curriculum.

Another solution is to involve students in the process of selecting
and creating resources and materials. By giving students a voice in the
curriculum, they will be more likely to see themselves represented
and be more engaged in the learning process. What's more, educators
tan also provide opportunities for students to create their own
fesources and materials, such as creating a class anthology of
literature written by authors from diverse backgrounds.

In conclusion, promoting multicultural awareness in EFLC is a
fiecessary and important step in creating inclusive and equitable
learning environments for all students. Nevertheless, there are
certain challenges that educators may face in implementing
tulticultural awareness in the classroom. By seeking out grants
and funding opportunities, involving students and parents in the
process, and actively seeking out and incorporating diverse resources
and materials, educators can overcome these challenges and
elfectively implement multicultural awareness in EFLC.
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5. CULTURAL DIMENSIONS

PLAN (QUESTIONS FOR SEMINAR 5)

I What is Geert Hofstede's framework for measuring cultural
iHnndong?

4 What is the cultural dimension of power distance?
I, What is the cultural dimension of uncertainty avoidance?

1 What is the cultural dimension of individualism vs.
inlloctivism?

% What is the cultural dimension of masculinity vs.
femininity?

(. What is the cultural dimension of indulgence vs. restraint?
/. What is the cultural dimension of pragmatic vs. normative?

Il What are the points of correlation of Hofstede’s dimensions
HeriEy countries?

. Where can Hofstede’s dimensions be applied?

I, Geert Hofstede and his framework for measuring
tultural dimensions

Gerard Hendrik (Geert) Hofstede (2 October 1928 - 12 February
HIE0) was a Dutch social psychologist, IBM employee, and Professor
Finieritus - of  Organizational Anthropology and International
Minagement at Maastricht University in the Netherlands, well known
i his  pioneering research on cross-cultural groups and
Hrpinlzations,

o Is best known for developing one of the earliest and most
papilar frameworks for measuring cultural dimensions in a global
eEspective, Hofstede's six key dimensions include power distance,




uncertainty avoidance, individualism-collectivism, masculinity-
femininity, and pragmatic vs. normative. Later, researchers added
restraint vs. indulgence to this list.

Hofstede’s dimensions provide a framework through which
sociologists can describe the effects of culture on the values of its
members and how these values relate to the behavior of people who
live within a culture.

Outside of sociology, Hofstede’s work is also applicable to fields
such as cross-cultural psychology, international management, and
cross-cultural communication.

2. Power Distance

The power distance index describes the extent to which the less
powerful members of an organization or institution — such as a
family — accept and expect that power is distributed unequally.

Although there is a certain degree of inequality in all societies,
Hofstede notes that there is relatively more equality in some societies
than in others.

Individuals in societies that have a high degree of power distance
accept hierarchies where everyone has a place in a ranking without
the need for justification.

Meanwhile, societies with low power distance seek to have an
equal distribution of power. The implication of this is that cultures
endorse and expect relations that are more consultative, democratic,
or egalitarian.

In countries with low power distance index values, there tends to
be more equality between parents and children, with parents more
likely to accept it if children argue or “talk back” to authority.
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i low power distance index workplaces, employers and
e en are more likely to ask employees for input; in fact, those at
Hhi lwat snds of the hierarchy expect to be asked for their input.

Muaiiwhile, in countries with high power distance, parents may

sapinct thililren to obey without questioning their authority. Those of
o wtatus may also regularly experience obvious displays of
dihirdination and respect from subordinates.

“ipeilors and subordinates are unlikely to see each other as
sijinly i the workplace, and employees assume that higher-ups will

Hinhio decisions without asking them for input.

I'hone major differences in how institutions operate make status
e tinportant in high power distance countries than low power
intnee ones,

U the whole, power distance is the extent to which the less
phiwierful members of organizations and institutions (like the
fiiiiily ) accept and expect that power is distributed unequally.

I'iis dimension is thought to date from the advent of agriculture,
anid with i, of large-scale societies. Until that time, a person would
biiiw their group members and leaders personally. This is not
ftinnible where tens of thousands and more have to coordinate their
liven. Without acceptance of leadership by powerful entities, none of
Liliny's societies could run.

I, Uncertainty Avoidance

I'lie uncertainty avoidance dimension of Hofstede’s cultural
dinienslons addresses a society’s tolerance for uncertainty and
aiihipiilty, This dimension reflects the extent to which members of a
Wity attempt to cope with their anxiety by minimizing uncertainty.
I s most simplified form, uncertainty avoidance refers to how
Ihireatening change is to a culture.

A high uncertainty avoidance index indicates a low tolerance for
Hicertadnty, ambiguity, and risk-taking. Both the institutions and
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individuals within these societies seek to minimize the unknown
through strict rules, regulations, and so forth.

People within these cultures also tend to be more emotional.

In contrast, those in low uncertainty avoidance cultures accep!
and feel comfortable in unstructured situations or changeable
environments and try to have as few rules as possible. This means
that people within these cultures tend to be more tolerant of change.

The unknown is more openly accepted, and less strict rules and
regulations may ensue.

For example, a student may be more accepting of a teacher saying
they do not know the answer to a question in a low uncertainty
avoidance culture than in a high uncertainty avoidance one.

In brief, uncertainty avoidance deals with a society’s tolerance
for uncertainty and ambiguity.

Uncertainty avoidance has nothing to do with risk avoidance,
nor with following rules. It has to do with anxiety and distrust in the
face of the unknown, and conversely, with a wish to have fixed
habits and rituals, and to know the truth.

4., Individualism vs. Collectivism

Individualism and collectivism, respectively, refer to the
integration of individuals into groups.

Individualistic societies stress achievement and individual
rights, focusing on the needs of oneself and one’s immediate family.

A person’s self-image in this category is defined as “1.”

In contrast, collectivist societies place greater importance on
the goals and well-being of the group, with a person’s self-image in
this category being more similar to a “We.”

Those from collectivist cultures tend to emphasize relationships
and loyalty more than those from individualistic cultures.

i/

Fhey toid 1o belong to fewer groups but are defined more by
e inemhorship in them. Lastly, communication tends to be more
At teividualistic societies but more indirect in collectivistic

HHPY

o wiim up, Individualism is the extent to which people feel
tlvprndent, as opposed to being interdependent as members of
It gt wholes,

Hidividualism does not mean egoism. [t means that individual
Phidein andl decisions are expected. Collectivism does not mean
Plaseiions, It means that one "knows one's place” in life, which is
detirmined socially. With a metaphor from physics, people in an
hividualistic society are more like atoms flying around in a gas while
Hhini I collectivist societies are more like atoms fixed in a crystal.

i Miasculinity vs. Femininity

Fomdninity  vs. masculinity, also known as gender role
ditfervntiation, is yet another one of Hofstede’s six dimensions of
fibicnial culture. This dimension looks at how much a society values
Hadittional masculine and feminine roles.

A masculine society values assertiveness, courage, strength, and
Ciipietitien; a feminine society values cooperation, nurturing, and
bbby ol Life,

A high femininity score indicates that traditionally feminine
genider roles are more important in that society; a low femininity
stiit tndientes that those roles are less important.

Fiiy example, a country with a high femininity score is likely to
liave lietter maternity leave policies and more affordable child care.

Moanwhile, a country with a low femininity score is likely to
five more women in leadership positions and higher rates of
femlo entrepreneurship.

Iin short, masculinity is the extent to which the use of force in
vinitinised socially.
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In a masculine society, men are supposed to be tough. Men arc
supposed to be from Mars, women from Venus. Winning is important
for both genders. Quantity is important and big is beautiful. In a
feminine society, the genders are emotionally closer. Competingis nol
so openly endorsed, and there is sympathy for the underdog.

This is NOT about individuals, but about expected emotional
gender roles. Masculine societies are much more openly gendered
than feminine societies.

6. Indulgence vs. Restraint

The restraint and indulgence dimension considers the extent and
tendency of a society to fulfill its desires.

That is to say, this dimension is a measure of societal impulse and
desire control. High levels of indulgence indicate that society allows
relatively free gratification and high levels of bon de vivre.

Meanwhile, restraint indicates that society tends to suppress the
gratification of needs and regulate them through social norms.

For example, in a highly indulgent society, people may tend to
spend more money on luxuries and enjoy more freedom when it
comes to leisure time activities. In a restrained society, people are
more likely to save money and focus on practical needs.

Shortly, indulgence is about the good things in life.

In an indulgent culture it is good to be free. Doing what your
impulses want you to do, is good. Friends are important and life makes
sense. In a restrained culture, the feeling is that life is hard, and duty,
not freedom, is the normal state of being.

7. Pragmatic (long-term) vs. Normative (short-term)

The pragmatic and normative orientation dimension refers to the
degree to which cultures encourage delaying gratification or the
material, social, and emotional needs of their members (Hofstede,
1980).
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wicleties with pragmatic (long-term) orientations tend to focus
i e future in a way that delays short-term success in favor of
dEcens in the long term.

Fhewe  societies  emphasize traits such as persistence,
[iikeverance, thrift, saving, long-term growth, and the capacity for
dilaptation,

Normative (short-term) orientation in a society, in contrast,
milltates a focus on the near future, involves delivering short-term
JEbens or gratification, and places a stronger emphasis on the
jiionint than the future.

['he end result of this is an emphasis on quick results and respect
lui tradition. The values of a pragmatic society are related to the past
Al the present and can result in unrestrained spending, often in
fukponse to social or ecological pressure.

In brief, pragmatic (long-term) orientation deals with change.

[ long-time-oriented (pragmatic) culture, the basic notion
abiil the world is that it is in flux, and preparing for the future is
Wlways needed. In a short-time-oriented (normative) culture, the
Wirll Is essentially as it was created, so that the past provides a moral
Lumpass, and adhering to it is morally good. As you can imagine, this
thinension predicts life philosophies, religiosity, and educational
dhlevement.

i}, Correlations with Other Country’s Differences

lofstede’s dimensions have been found to correlate with a variety
uluther country difference variables, including:

+ jeographical proximity,

« shared language,

« related historical background,

« similar religious beliefs and practices,

+ tommon philosophical influences,
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. and identical political systems.

For example, countries that share a border tend to have morc
similarities in culture than those that are further apart.

This is because people who live close to each other are more
likely to interact with each other on a regular basis, which leads to a
greater understanding and appreciation of each other’s cultures.

Similarly, countries that share a common language tend to have
more similarities in culture than those that do not.

Those who speak the same language can communicate more
easily with each other, which leads to a greater understanding and
appreciation of each other’s cultures.

Finally, countries that have similar historical backgrounds tend
to have more similarities in culture than those that do not.

People who share a common history are more likely to have
similar values and beliefs, which leads, it has generally been
theorized, to a greater understanding and appreciation of each
other’s cultures.

9. Applications of Hofstede’s Cultural Dimensions
Cultural difference awarene.

Geert Hofstede shed light on how cultural differences are still
significant today in a world that is becoming more and more diverse.

Hofstede's cultural dimensions can be used to help explain why
certain behaviors are more or less common in different cultures.

For example, individualism vs. collectivism can help explain why
some cultures place more emphasis on personal achievement than
others. Masculinity vs. feminism could help explain why some
cultures are more competitive than others.

And long-term vs. short-term orientation can help explain why
some cultures focus more on the future than the present.

U

International communication and negotiation

Hofstede's cultural dimensions can also be used to predict how
jisiiple from different cultures will interact with each other.

l'or example, if two people from cultures with high levels of
power distance meet, they may have difficulty communicating
liwiause they have different expectations about who should be in
e,

i Business

Iinally, Hofstede’s cultural dimensions can be used to help
liuninesses adapt their products and marketing to different cultures.

l'or example, if a company wants to sell its products in a country
with u high collectivism score, it may need to design its packaging and
advertising to appeal to groups rather than individuals.

Within a business, Hofstede’s framework can also help managers
fi tinderstand why their employees behave the way they do.

For example, if a manager is having difficulty getting her
tinployees to work together as a team, she may need to take into
dciount that her employees come from cultures with different levels
il collectivism,

References and suggested resources:

https://www.youtube.com/watch?v=502T4TLc_5M

https://geerthofstede.com/culture-geert-hofstede-gert-jan-
hinfstede/6d-model-of-national-culture/

https://www.youtube.com/watch?v=yKKruTRQ_2A




6: CULTURALLY RESPONSIVE TEACHING AND LEARNING
PLAN

[. Greeting and Introduction (5 minutes)
- Greet the students and introduce the topic of culturally
responsive teaching and learning

- Review the learning outcomes for the lesson

IL. Presentation on Culturally Responsive Teaching and Learning
(25 minutes)
- Define culturally responsive teaching and learning

- Discuss the importance of cultural responsiveness in language
teaching

- Provide examples of culturally responsive strategies for
language teaching

IT11. Small Group Discussion (20 minutes)

- Divide students into small groups and provide them with
discussion questions and case studies related to culturally
responsive teaching and learning

- Encourage students to discuss their own experiences with
culturally responsive teaching and identify opportunities for
implementing these strategies in their own classrooms

IV. Whole-Class Discussion (25 minutes)
- Ask each group to present their ideas and strategies for
culturally responsive teaching

Introduction {5 minutes)

“Good day everyone. Today's topic is about culturally responsive
teaching and learning. By the end of this lesson, you will be able to
define culturally responsive teaching and learning, and apply
culturally responsive strategies to language teaching.
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Anv we all know, diversity in the classroom is becoming
Mitreasingly common, and it is important for teachers to recognize
il vilue the different cultures and backgrounds of their students.
tillturally responsive teaching and learning is an approach that
fuinpnizes and responds to the diverse needs of students in the

cliansroom.

Let's begin by defining what we mean by culturally responsive
tunching and learning.”

Lecture (25 minutes)

Defining  culturally responsive teaching and learning.
Cilturally responsive teaching and learning is an approach to
vilucation that recognizes the importance of culture and diversity in
the learning process. This approach emphasizes the need for teachers
o understand and acknowledge the cultural backgrounds and
uxperiences of their students, and to use this understanding to inform
el teaching practices.

At the core of culturally responsive teaching and learning is the
fecognition that students come from diverse cultural backgrounds,
i that these backgrounds can impact their learning experiences. By
wknowledging and valuing students' cultural identities and
Uxperiences, teachers can create an inclusive and supportive learning
thivironment that fosters engagement, motivation, and academic
siccess. Culturally responsive teaching and learning involves several
Iy principles, including:

|, Understanding students' cultural backgrounds and
vxperiences: Teachersshould take the time to learn about their
udents' cultures and backgrounds, including their language,
(raditions, values, and beliefs. This understanding can help teachers
hietter connect with their students, and create a learning environment
Ihat Is respectful and supportive of diverse perspectives.

4. Incorporating culturally relevant materials and activities:
f#uchers shouldincorporate materials and activities that reflect the
tiltural backgrounds and experiences of their students. This can
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include literature, music, art, and other materials that represent the
diversity of the classroom. :

3. Creating a supportive learning environment: Teachers should
create alearning environment that is welcoming and supportive of all
students, regardless of their cultural background. This can involve
building strong relationships with students, providing opportunities
for collaboration and discussion, and recognizing and valuing the
diverse perspectives and experiences of all students.

4. Using culturally responsive teaching practices: Teachers
should use teachingpractices that are responsive to the cultural
backgrounds and experiences of their students. This can involve
using instructional strategies that are relevant and engaging for all
students, and that take into account the different learning styles and
needs of individual students.

By applying these principles in their teaching practices, teachers
can create a culturally responsive learning environment that
promotes academic success and fosters a sense of community and
belonging for all students. Culturally responsive teaching and
learning has been shown to have numerous benefits for students,
including improved academic achievement, increased engagement
and motivation, and greater social-emotional well-being.
Additionally, this approach can help to reduce achievement gaps and
promote equity and social justice in the classroom. In language
teaching, culturally responsive strategies can be used to help
students develop language skills that are relevant and applicable to
their cultural contexts. By incorporating culturally relevant materials
and activities, and using teaching practices that are responsive to
students' cultural backgrounds and experiences, language teachers
can create a learning environment that is engaging, motivating, and
supportive of all students.

Overall, culturally responsive teaching and learning is an

essential approach to education that recognizes the importance of

culture and diversity in the learning process. By valuing and
incorporating students' cultural backgrounds and experiences into
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thelr teaching practices, teachers can create a supportive and
Iclusive learning environment that promotes academic success and
liuters a sense of community and belonging for all students.

Discussing the importance of cultural responsiveness in
lunguage teaching. Cultural responsiveness in language teaching is
(ritical to ensuring that all students, regardless of their cultural
hackground, feel valued and respected in the classroom. When
teiichers are culturally responsive, they recognize the importance of
students’ cultural identities, experiences, and knowledge, and use
(his understanding to create a positive and inclusive learning
snvironment.

One of the main reasons why cultural responsiveness is so
limportant in language teaching is because it can have a significant
Impact on students' academic achievement. Studies have shown that
students who feel that their cultural backgrounds are acknowledged
ind respected in the classroom are more likely to be motivated to
learn, have higher levels of academic engagement, and perform better
aciddemically. In contrast, students who feel that their cultural
hiackgrounds are not valued or acknowledged are more likely to feel
isconnected from school, disengaged from learning, and may even
ilevelop negative attitudes towards their own cultural identities.

Another reason why cultural responsiveness is important in
linjguage teaching is because it can promote social justice and equity
( eclucation. Students from diverse cultural backgrounds are often
marginalized in education, and may not have access to the same
upportunities and resources as their peers. When teachers are
(hlturally responsive, they can help to reduce these inequities by
(feating a classroom environment that values diversity and promotes
Inclusivity.

Culturally responsive teaching is also important in preparing
stidents for the globalized world in which we live. In today's
interconnected world, it is becoming increasingly important for
(iilividuals to be able to communicate and work effectively with
pwaple from diverse cultural backgrounds. By providing students
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with opportunities to learn about and appreciate other cultures, and
by fostering intercultural communication skills, teachers can help to
prepare their students for success in the global marketplace.

Furthermore, culturally responsive teaching can help to promote
a positive school climate and build relationships between teachers,
students, and families. When teachers demonstrate cultural
competence and show respect for students' cultural backgrounds,
they can build trust and rapport with their students and their
families. This can help to create a positive and supportive learning
environment where students feel safe and valued. Overall, cultural
responsiveness is essential for promoting academic achievement,
social justice, intercultural competence, and positive school climate
in language teaching. Teachers who are culturally responsive can
help to create an inclusive and supportive learning environment
where all students can thrive. Providing examples of culturally
responsive strategies for language teaching. Here are some examples
of culturally responsive strategies for language teaching:

1. Use of Culturally Relevant Materials: Incorporating materials
that reflect thecultural backgrounds and experiences of students can
help make the language learning experience more engaging and
relevant. For example, using literature, music, and film from students'
cultures or featuring characters and situations that are familiar to
them.

2. Incorporate Students' Languages: Allowing students to use
their home languages in the classroom can create a more inclusive
environment and also provide opportunities for language learning
and practice.

3. Culturally Sensitive Teaching Methods: Using teaching
methods that are sensitive to cultural differences can help students
feel more comfortable and engaged in the learning process. For
example, using group work and collaborative learning, as opposed to
individual work and competition, which may be more common in
some cultures.
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1. Encourage Cultural Exchange: Providing opportunities for
students to interact with people from different cultures, either
through in-person interactions or online exchanges, can help
jitomote cross-cultural understanding and provide valuable language
lsarning opportunities.

5. Promote Student Autonomy: Allowing students to have a voice
and take ownership of their learning can help build their confidence
and empower them to take risks and try new things. This can be
achieved through project-based learning, student-led discussions,
und other student-centered approaches.

6. Address Stereotypes and Biases: Being aware of and
addressing stereotypes and biases that may exist in the classroom
tan help create amore inclusive and respectful environment. This can
Involve challenging stereotypes through discussions and activities, as
well as being aware of the cultural norms and values that may be
present in the classroom and how they may impact student learning.

To sum up, culturally responsive strategies for language teaching
lnvolve being aware of and responsive to the cultural backgrounds
and experiences of students, and adapting teaching practices to
jiromote inclusivity and engagement.

Small group discussion (20 minutes)

Dividing students into small groups and providing them with
iliscussion questions and case studies related to culturally responsive
leaching and learning. Here are some discussion questions and case
sludies that can be used: Discussion questions:

I.How can teachers create a culturally responsive classroom
gnvironment?

A What are some strategies teachers can use to make their
lvssons more culturally responsive?

JHow can teachers address cultural misunderstandings in the
ilissroom?
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Case studies:

1. A teacher notices that a student from a different culture often
seems disengaged during class discussions. What strategies could the
teacher use to better engage this student?

2. A teacher assigns a writing prompt that requires students to
write about their family history. One student expresses discomfort
with the assignment, as their family history includes trauma related
to war and violence. How can the teacher address this student's
concerns and make the assignment more culturally responsive?

3. A teacher uses a textbook that only includes examples and
perspectives from one culture. How can the teacher supplement the
textbook to ensure a more culturally responsive curriculum?

Encourage students to discuss the questions and case studies
within their small groups and come up with possible solutions and
Strategies.

Encouraging students to discuss their own experiences with

culturally responsive teaching and identify opportunities for

implementing these strategies in their own classrooms. Here are some
discussion prompts that can be used to facilitate this discussion:

L. What are some examples of culturally responsive teaching that
you have experienced or witnessed?

2.In what ways can you incorporate cultural responsiveness into
your language teaching practice?

3. How can cultural responsiveness help to address the needs of
diverse learners in the language classroom?

4. What challenges might you encounter when implementing
culturally responsive teaching strategies, and how can you address
these challenges?

5. How can you engage with students and families from diverse
cultures to better understand their backgrounds and incorporate
their experiences into your teaching?

58

lincourage students to share their experiences and perspectives
with their group members, and to reflect on how they can apply
viilturally responsive teaching strategies in their own classrooms.

Whole-Class Discussion (25 minutes)

Asking each group to present their ideas and strategies for
ilturally responsive teaching. Here is an example of how you could
usk the groups to present their ideas and strategies for culturally
fenponsive teaching:

l. Ask each group to select a spokesperson to present their
jitaup's ideas and strategies for culturally responsive teaching.

4. Allocate a set amount of time for each group's presentation
(#.1, 5-10minutes).

4. Ask the spokesperson from each group to share their group's
lileas and strategies for culturally responsive teaching. Encourage
them to provide specific examples and case studies.

4. Alter each presentation, facilitate a brief discussion to allow for
fuestions and feedback from the other groups and the class as a
whole,

5. Encourage students to take notes and share their own ideas
and insights from the presentations.

By using this approach, students have the opportunity to
tillaborate with their peers, share their perspectives, and learn from
ilifferent perspectives on culturally responsive teaching.

Individual Reflection (5 minutes)

Asking students to reflect on their own teaching practices and
lllentilying opportunities for implementing culturally responsive
feaching in their classrooms. Here are some possible reflection
pirompts for students:

| Reflect on a recent lesson you taught. How did youincorporate
thltural responsiveness in your teaching? What could you have done
iterently?
59
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2.How do you currently address the cultural backgrounds of you
students in your classroom? Are there any strategies you could
implement to better recognize and value their cultural identities?

3. How do you foster a sense of cultural inclusivity and respect in
your classroom? Are there any specific activities or discussions you
could incorporate to promote this?

4. Think about a specific student in your classroom who may
come from a different cultural background than your own. How can
you better understand and support their unique learning needs and
cultural perspectives?

5. Reflect on your own cultural biases and how they may impact
your teaching. Are there any steps you could take to become more
aware of and address these biases?

Encourage students to share their reflections with a partner or in
small groups, and facilitate a whole-class discussion to share insights
and ideas.

Conclusion {5 minutes)

Summarizing the key points covered in the lecture and group
discussions. In today's lesson, we covered the concept of culturally
responsive teaching and learning, its importance in language
teaching, and strategies for implementing it in the classroom. We
defined culturally responsive teaching and learning as an approach
that values and integrates students’ cultural backgrounds into the
learning process, promotes their sense of identity and belonging, and
encourages critical thinking and inquiry.

We discussed the importance of culturally responsive teaching in
language teaching and how it can lead to better learning outcomes,
improved student engagement, and increased student motivation.
We also provided examples of culturally responsive strategies such
as using inclusive materials, incorporating students' cultural
backgrounds into the curriculum, and creating a safe and respectful
learning environment.
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7. ADDRESSING POTENTIAL CHALLENGES AND CONFLICTS
IN INTERCULTURAL COMMUNICATION

PLAN (QUESTIONS FOR SEMINAR 7)

1. How can use of language challenge intercultural
communication?

2. How can different communication styles challenge
intercultural communication?

3. How can beliefs, values, attitudes and behaviors challenge
intercultural communication?

4, What is power dynamics and what impact can it have on
intercultural communication?

5. What are the common challenges and conflicts in the
interaction of a teacher and students from different cultures?

6. What examples can be provided to illustrate the challenges
and conflicts in the interaction of a teacher and students from

different cultures?

Intercultural communication can present various challenges
and conflicts that are rooted in cultural differences. These
challenges and conflicts can arise due to differences in language,
communication styles, beliefs, values, attitudes, and behaviors. In
order to effectively address these challenges and conflicts, it is
important to first understand what they are and how they manifest
in intercultural communication.

1. Use of language as a challenge in intercultural
communication

One potential challenge in intercultural communication is the use
of language. Language is often a key factor in communication, bul
differences in language can lead to misunderstandings and
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disterpretations, For example, words in one language may not
WAV aiouivalent in another language, or words may have different
gy depending on the context. These differences in language
st load 1o communication breakdowns and make it difficult to
clivctively convey information.

Bilterent cultures often have different languages, and language
differences can create barriers to communication. Even when people
il the same language, there may be differences in vocabulary,

(itantiiclation, and word usage that can cause misunderstandings.

P example, Americans are so used to framing their speech with
{isitvity, and hyperbole they can misunderstand you if you use
wiinds lkke “good”, “ok”, and “fine”. Thus, while an American might
dineirihe something as "amazing,” their Italian or Chinese counterpart
Hipht call it merely "really good" due to the linguistic nuances of their
ULV tongues.,

o contrast, in British culture, understatement is highly
Ajijireclated, serving as a form of politeness. Instead of exclaiming,
I'% vory cold outside,” a British individual might offer a subtle

ke like "It's a bit nippy,” downplaying the severity of the
Wit

Gorman culture likes precision, skepticism, and directness.
Histuad of saying "It was great," a German might say "It was okay" or
S wisn't bad".

In Emirati culture, politeness and respect are extremely
miportant, Individuals use reserved language and shy away from
Wiipgeration. Rather than employing hyperbole, they may opt for
iirases like "very good,” or "acceptable,” to convey their thoughts or
HpHilons,

#, Communication styles as a challenge in intercultural
tommunication

Another challenge in intercultural communication is differences
i tommunication styles. Different cultures may have different
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expectations regarding how communication should be conducted,
such as the level of directness, the use of nonverbal cues, and the
amount of personal space. These differences in communication styles
can lead to misunderstandings and conflict ifthey are not understood
and appropriately addressed.

Directness of communication is one of the most widespread
factors that make up the differences between communication styles
across cultures. Direct communication is usually considered to be
characteristic of Western cultures, which tend to be individualistic,
egalitarian, and analytical. Indirect communication is typical for
Eastern cultures which tend to be collective, and hierarchical.

Direct communication is also referred to as low-context. ie. it
requires minimal interpretation and analysis of situation on the part
of the listener. On the contrary, high-context (indirect)
communication requires interpretation of the situational setting. The
following remark by a Chinese can illustrate indirect communication:
“I would never tell a friend that I didn’t like her dress, Instead, I would
tell her I liked her shoes, omitting reference to her dress. She would
understand that I didn't like her dress because I didn’t mention it.”

To illustrate the distinction further, in many Eastern European
countries, if you come to somebody’s house and they offer you a cup
of tea, it is considered impolite to accept immediately. You have to
decline a couple of times, saying you don’t want to bother the host,
then eventually continue declining but with less emphasis, which
means that you actually want a cup of tea. For a German who asks one
time and expects to receive an honest answer, this might sound
strange. An Eastern European who moves to Germany will have to
eventually adjust to a more straightforward communication.

3. Beliefs, values, attitudes and behaviors as a challenge in
intercultural communication

Beliefs, values, attitudes and behaviors are also potential sources
of conflict in intercultural communication. Different cultures may
have different beliefs about the world, values that guide their
behavior, attitudes towards certain topics, and behaviors that are
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tiiwidered  appropriate.  These differences can lead to

Mistinderstandings and conflicts if they are not understood and
PR e,

Cultural values, which can become a challenge in intercultural

tliinitnication, are partly reflected in the six cultural dimensions by
L Holstede,

“ome examples of culture-specific values:

American Cultural Values

[ndividualism - The United States of America is famous for
vishiing individualism and individual rights above those of the
tillective or the government.

Freedom - The USA’s mantra is: “Freedom!” It's a nation that
hulleves that you should be free from coercion so you can pursue
Viur own happiness in life.

Meritocracy - The dominant American culture, perhaps above
Wl ather cultures, a culture that believes people should be rewarded
o their hard work and judged based on their skills and abilities,
nit hased on an ascribed status,

Christianity - To this day, Christian values are a dominant force
that influences hundreds of millions of Americans and is a driving
lorce behind their actions.

Limited Government - The United States was built upon the
[ifoas of the pioneers who were fleeing the government oppression
i Hritain. From the early days of colonial America, limited
fvernment was a central philosophy.

British Cultural Values

l'oliteness - There are few nations that are as polite as the
Heltish, Sure, there are rude sub-cultures, but they're well-known
fur heing polite, even to the extent that they say ‘Hi’ and ‘Bye’ two
i three times when greeting and saying goodbye.
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Tolerance - Tolerance is one of the five official British values. It
refers to the importance of accepting difference - so long as we all
treat each other with respect, we can be different.

Waiting your Turn - In British culture, it is considered very rude
to push through a queue. Waiting in line is highly valued.

The “Stiff Upper Lip” - Based upon the resilience developed
during WWII, Britain has come to see themselves as a nation of stoic
people.

National Healthcare - During the London Olympics opening
ceremony, it was telling that they decided to highlight the British
National Healthcare System (NHS) as a feature of Britain that was
worth celebrating.

British Banter - British humor (as seen in famed British
comedies like Monty Python) is ironic, tongue-in-cheek and highly
satirical.

Australian Cultural Values

The Weekend - In 2019, there was even a scare campaign by the
government who said that the opposition party was waging “war on
the weekend” for having policies that would supposedly increase
the price of cars!

A Fair Go - A core Australian cultural value is the idea of the fair
go — or in other words, an egalitarian ideal that everyone deserves
a chance at life and shouldn’t be discriminated against.

Freedom - Like the United States of America, Australia loves its
freedom and upholds it as a sacred feature of the culture.

Mateship - ‘Mateship’ is a uniquely Australian term used to refer
to the importance of sticking by one another through tough times.

Sporting Spirit - Australia considers sports to be one of its
central pastimes and fancies itself as a “sporting nation”.
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aareasm - The dominant culture of Australia values sarcastic
liimor, Compare this to American slapstick comedy and British dark
it

liilormality — While in the United States, you would refer to the
president as “Mr President”, Aussies don’t think anyone is better
thian anyone else, so they call their Prime Minister by his or her first
e = Scotty - or even an affectionate nickname, like “Albo™!

Authenticity - Australians value authenticity highly, and are
tlten highly critical of people who come across as inauthentic.

4. Power dynamics and its impact on intercultural
tommunication

Power dynamics can also play a role in intercultural
timmunication challenges and conflicts. For example, if one culture
I¥ seen as more dominant or privileged than another culture, it may
ltid to unequal power dynamics that can impact communication and
trisate tension.

Power dynamics are the interactions that occur within power
sttuctures, reflecting how power is negotiated, contested, and
uxercised. Power is rarely static. It flows, shifts, and morphs
depending on  the context, individuals involved, and their
tulationships, among other factors. For example, a CEO may have clear
fiwer in a business setting but may have different dynamics in a
lamily or community setting. A teacher has power in a classroom but
imay lind themselves without it in a school board meeting.

I'raditionally, the most visible form of power is held by teachers
i1 professors. Their authority stems from their role to define course
djpendas, grade assignments, maintain discipline, and steer the
tlissroom environment. They shape the learning journey and set the
standards that students are expected to meet. However, the dynamics
il power in educational settings are not one-dimensional. Indeed,
they can shift and evolve depending on various factors. For instance,
stidents who excel academically or athletically often gain a certain
lbvel of influence. Their achievements can elevate their status among
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their peers, allowing them to sway group dynamics, affect peei
relationships, and even influence classroom culture.

In some cases, high-performing students might indirectly
influence teaching approaches as well. Teachers might adjust thei
methods or pacing to accommodate these students' capabilities,
inadvertently shifting some power into the students' hands.
Additionally, the power dynamics in education are not isolated within
the confines of the classroom. They extend to interactions with
parents, administrators, and other staff. For example, administrators
hold the power to set policies and guidelines that teachers and
students must follow, while parental involvement can influence
classroom dynamics and educational priorities. This complexity
underscores the multiplicity of power dynamics at play in educational
settings, which extend far beyond the basic teacher-student
relationship. These dynamics can significantly shape the educational
experience, making them a crucial aspect to consider in research
pertaining to education.

On the whole, the challenges and conflicts in intercultural
communication can be complex and multifaceted. It is important to
approach these challenges with an open mind and a willingness to
learn and adapt. By understanding the potential challenges and
conflicts in intercultural communication, we can develop strategies
for addressing and resolving them in language teaching.

5. Common challenges and conflicts in the interaction of a
teacher and students from different cultures

Language teaching is an activity that involves communication
between individuals from different linguistic and cultural
backgrounds. The interaction between teachers and students from
diverse backgrounds can result in various challenges and conflicts
that may hinder the teaching and learning process. In this section, we
will discuss some of the most common challenges and conflicts that
arise in language teaching.

1. Language Barriers: One of the most common challenges in
language teaching is the language barrier. Students who do not speak
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o same language as the teacher may have difficulty understanding
(he Instructions, lectures, or conversations. Moreover, language
barvlers  can also  result in misunderstandings  and
isinterpretations, leading to frustration and disengagement in the
lvarning process.

Cultural Misunderstandings: Another challenge in language
(eaching is the potential for cultural misunderstandings. Culture
Infliiences the way people communicate, and cultural differences can
fesult in misinterpretations of gestures, expressions, and other forms
al nonverbal communication. Cultural misunderstandings can also
tosult in differences in expectations regarding appropriate behaviors,
Ivading to tension and conflict.

. Stereotyping: Stereotyping is another potential challenge in
linguage teaching. Stereotypes are oversimplified and generalized
Views ol a particular group of people. Teachers may unintentionally
holil negative stereotypes about students from certain cultural
hackgrounds, which can affect the teacher-student relationship and
the quality of instruction.

4. Prejudice and Discrimination: Prejudice and discrimination are
more extreme forms of stereotyping and can have a significant impact
(i the teaching and learning process. Teachers who hold prejudiced
iltitudes towards certain groups of students may treat them
dilterently or unfairly, leading to negative experiences for those
sludents.

5 Power Dynamics: Power dynamics can also play a role in
linguage teaching, especially when the teacher comes from a
dominant cultural group. Power imbalances can result in unequal
(featment of students, which can be detrimental to the learning
Jirocess and create conflict.

0. Different Learning Styles: Another challenge in language
tviaching is the different learning styles of students. Students from
different cultural backgrounds may have different approaches to
lsarning, which can affect their engagement and success in the




classroom. Teachers need to be aware of these differences and adap!
their teaching strategies to meet the needs of all students.

7. Different Educational Backgrounds: Students from different
cultural backgrounds may have different educational backgrounds
and experiences, which can result in disparities in academic
achievement and engagement. Teachers need to be aware of these
differences and provide appropriate support to all students.

In summary, language teaching involves communication between
individuals from diverse linguistic and cultural backgrounds, and as
a result, there are several challenges and conflicts that may arise. [Lis
important for teachers to be aware of these challenges and conflicts
and take steps to address them in order to create an inclusive and
supportive learning environment for all students.

6. Examples to illustrate the challenges and conflicts in the
interaction of a teacher and students from different cultures?

Here are some examples and case studies to illustrate the
challenges and conflicts that arise in language teaching:

1. Miscommunication due to cultural differences: A teacher assigns
a group project to her diverse classroom, which includes students
from different cultures. However, the students are unable to work
together effectively due to their different cultural communication
styles. One student, who comes from a culture that values direct
communication, becomes frustrated with another student who
comes from a culture that values indirect communication. The second
student feels disrespected by the first student's directness, leading to
conflict and a breakdown in communication.

2. Stereotyping and bias: A teacher assumes that a student from a
particular country must be good at a certain language skill because ol

their cultural background. As a result, the teacher does not provide

the student with the necessary support to develop their skills in that
area, leading to frustration and feelings of exclusion.
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1. Lack of understanding of cultural norms and values: A teacher
duslpns a homework assignment that involves students sharing
personal experiences. However, one student from a culture that
vitlues privacy and modesty is uncomfortable sharing such personal
ilormation. The student may feel that the assignment is

nappropriate or even disrespectful to their cultural norms, leading
Io conflict and discomfort.

1. Differences in teaching styles: A teacher from one culture
#xpects students to learn through memorization and repetition, while
stidlents  from other cultures prefer a more interactiv:e and
experiential approach. This difference in teaching style can lead to
lrustration and disengagement from students who are not
accustomed to the teacher's style.

.'-: Microaggressions: A teacher unintentionally makes a comment
|I|..|.| is perceived as offensive or insensitive to a student from a
different cultural background. The comment may be something as
simple as mispronouncing the student's name or making a remark
ahout their accent. While the teacher may not have intended to cause
harm, the student may feel disrespected or marginalized, leading to
conflict and tension, ,

These examples illustrate the importance of being aware of the
potential challenges and conflicts that can arise in language teaching
and the need for teachers to develop strategies to address and resolve
these issues.
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8. TEACHING LANGUAGE AND CONTENT IN
MULTICULTURAL CLASSROOMS

PLAN (QUESTIONS FOR SEMINAR 8)

1. What are the views on content and language in teaching a
foreign language?

2. What are the principles of teaching language and content in
multicultural classrooms?

3. What is the SIOP model and how can it be used to make
content comprehensible for English learners?

4. What best practices are there in teaching foreign-language
literacy in multicultural classrooms?

5. What are some case studies and examples to illustrate the
principles and practices of teaching language and content in
multicultural classrooms?

1. Content and language in teaching foreign languages

In recent years, there have been a number of opponents of the
approach that a foreign language should be taught as an end and the

content of the texts, both for the learners’ comprehension and
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production, is of secondary importance. This trend gave rise to a
mimber of approaches under the general name of Content and
lunguage integrated learning (CLIL).

Content and language integrated learning (CLIL) is a generic term
und refers to any educational situation in which an additional
language and therefore not the most widely used language of the
environment is used for the teaching and learning of subjects other
thin the language itself.

There are at least three points which are essential in the context
ol this general definition. The most important one is that CLIL must
ol simply be regarded as an approach to language teaching and
learning but that it is concerned both with content and language.
Many scholars tend to believe that within the CLIL paradigm content
sibjects are taught in a foreign language only to improve the
students’ foreign language competence. But this is not the intention
al this approach, which is geared towards content learning as much
as towards language learning. Recent research has made it clear that
although foreign language proficiency is improved within CLIL even
when the most traditional methodology imaginable is used, the
content subject benefits as much from such an approach. From what
we know now about content subject learning in a foreign language we
understand that learners learn better and are more motivated than
(hose in traditional content subject classrooms. It has also been
shown that learners look at content from a different and broader
perspective when it is taught in another language. And probably the
inmost interesting research result is thatlearners develop more precise
roncepts when another language is involved (cf. Lamsfuss-Schenk,
A002). Some researchers even believe that in CLIL content subject
related intercultural learning takes place (Christ 2000). Although the
arpuments brought together under this first point come from
fenearch in secondary education they are also important for tertiary
nnd primary education.

The second point is equally important: within a CLIL framework
content and language are learnt in integration. The two subjects - a
lanpuage and a content subject like history, geography or the culture
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of the studied language - are related to each other and dealt with as
a whole. This does not take place within the traditional school or
university framework, where learners have difficulties in
establishing relationships between subjects, it is a pedagogical
principle, however, in primary schools.

The last point to highlight in the definition has something to do
with the way language is dealt with in the classroom. In the above
definition it is stated that other languages are used to teach and learn
content subjects, i.e. that they are the medium of instruction. This
does not mean, however, that language as such should not be focused
upon in the classroom. Language is both content and medium in the
CLIL classroom. This distinguishes CLIL from what is usually called
immersion in language teaching methodology. On the other hand, in
the CLIL classroom language is not taught in the same way as in a
traditional classroom - it is focused upon when it is necessary and
important for the understanding of a specific aspect of the content
subject or the academic discipline.

2. Defining the principles of teaching language and content
in multicultural classrooms

Teaching language and content in multicultural classrooms
involves recognizing and accommodating the cultural and linguistic
diversity of students. It requires an approach that integrates both
language and content instruction, while promoting cross-cultural
understanding and communication. There are several principles that
guide effective teaching in multicultural classrooms:

1. Emphasize cultural awareness: Teachers should understand
and value the cultural backgrounds of their students, and incorporate
this knowledge into their teaching. This includes using culturally
relevant materials and examples, and being sensitive to the different
learning styles and preferences of students from diverse
backgrounds.

2. Build on prior knowledge and experience: Teachers should
tap into students' prior knowledge and experience to help them make
connections and bridge the gap between their home and school
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iultures. This involves using student-centered approaches that
ulpape students in active learning, and incorporating their interests
il experiences into the curriculum.

1. Use language as a tool for learning: Language instruction
slinuild not be viewed as separate from content instruction. Instead,
lniipuage should be integrated into the learning of content, and used
a4 tool for communication and expression. This involves using
authentic materials and contexts, and providing opportunities for
students to engage in meaningful communication.

4. Promote cross-cultural communication: Teachers should
provide opportunities for students to interact with each other and
with members of the broader community, and to develop cross-
‘ultural communication skills. This involves creating a supportive
¢lassroom environment that values diversity, and using collaborative
learning strategies that promote communication and cooperation.

5. Be flexible and responsive: Teachers should be flexible and
responsive to the needs of their students, and willing to adapt their
instruction to meet the diverse learning needs and styles of their
sludents. This involves using a variety of instructional strategies and
approaches, and being open to feedback and suggestions from
students and colleagues.

6. Encourage reflection: A key part of the process of intercultural
language learning is having the opportunity to reflect on experiences
ul difference. Student need to respond positively or negatively to the
¢ilture they are experiencing and have opportunities to acknowledge
the impact that the new knowledge has on their understanding
(hemselves and the other. They also need to reflect on the
consequences of choices about their communicative behaviour in the
lHpht of their new knowledge.

7. Promote responsibility: Finally students need to feel that they
liave a responsibility for successful communication in all of their
lnnguages and for developing a perspective which values other
lanpuages, cultures and people.
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By following these principles, teachers can create a learning
environment that is inclusive and respectful of the cultural and
linguistic diversity of their students, while promoting academic
success and cross-cultural understanding. '

3. Explaining the SIOP model and how it can be used to
make content comprehensible for English learners

The Sheltered Instruction Observation Protocol (SIOP) model is a
research-based instructional approach designed to support English
language learners (ELLs) in accessing academic content. Developed
by Jana Echevarria, MaryEllen Vogt, and Deborah J. Short, the SI0P
model provides a framework for delivering content instruction in a
way that is linguistically and culturally responsive to ELLs. The SIOP
model is based on eight interrelated components, which work
together to create a supportive and inclusive learning environment
for ELLs. These components are:

1. Lesson Preparation: This component involves planning
instruction that is aligned with academic standards and tailored to
the linguistic and cultural needs of ELLs. Teachers should consider
the language demands of the content, as well as the background
knowledge and experiences of the students.

2. Building Background: This component involves activating
students* prior knowledge and connecting new information to what
they already know. Teachers can use a variety of strategies, such as
graphic organizers and visual aids, to help students make
connections between new and existing information.

3. Comprehensible Input: This component involves delivering
instruction in a way that is clear and comprehensible to ELLs.
Teachers can use a variety of strategies, such as visual aids, graphic
organizers, and simplified language, to make content more accessible
to ELLs.

4. Strategies: This component involves teaching ELLs specific
learning strategies that will help them access and understand
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content. Strategies may include pre-reading activities, summarizing,
note-taking, and graphic organizers.

5. Interaction: This component involves promoting interaction
between ELLs and their peers, as well as between ELLs and the
teacher. Teachers can use a variety of strategies, such as pair and
proup work, to promote interaction and collaboration.

6. Practice and Application: This component involves providing
opportunities for ELLs to practice and apply new language and
tontent knowledge. Teachers can use a variety of strategies, such as
role-playing, simulations, and project-based learning, to help
students apply what they have learned in a meaningful way.

7. Feedback: This component involves providing feedback to
IILLs on their language and content learning. Teachers can use a
variety of strategies, such as peer feedback and self-assessment, to
help students monitor their own progress and receive feedback from
ithers.

8. Assessment: This component involves assessing ELLs"
language and content learning. Teachers can use a variety of
strategies, such as performance assessments and portfolios, to assess
liLLs" progress and identify areas for further development.

Overall, the SIOP model provides a comprehensive approach to
(eaching content and language in multicultural classrooms. By
Incorporating these eight components into their instruction, teachers
¢an create a supportive and inclusive learning environment that
promotes the academic and linguistic success of ELLs.

4. Discussing best practices in teaching foreign-language
lteracy in multicultural classrooms

Teaching literacy in multicultural classrooms requires a deep
understanding of the diverse backgrounds and needs of students.
Iere are some best practices that can be used to create a culturally
responsive and effective literacy program in a multicultural
tlassroom:
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1. Value students’' cultural and linguistic backgrounds:
Students' cultural and linguistic backgrounds should be valued and
celebrated in the classroom. This can be done by incorporating
multicultural literature and other materials that reflect the diversity
of the classroom, and by creating opportunities for students to sharc
their own stories and experiences.

2. Use authentic materials: Authentic materials that reflect real-
world situations and experiences can help students connect with the
content and build their literacy skills. Examples of authentic
materials include newspapers, magazines, and literature from
diverse cultural and linguistic backgrounds.

3. Differentiate instruction: Effective literacy instruction should
be differentiated based on the needs and abilities of individual
students. Teachers should use a variety of instructional strategies and
materials to engage students at different levels, and should provide
additional support and scaffolding for English language learners and
students with learning disabilities.

4. Build vocabulary: Building vocabulary is critical for
developing literacy skills, and is especially important for English
language learners. Teachers should use strategies such as graphic
organizers, context clues, and word walls to help students learn new
vocabulary.

5. Use technology: Technology can be a powerful tool for
teaching literacy in multicultural classrooms. For example, teachers
can use online resources to provide students with additional reading
materials and practice activities, and can use digital tools such as
multimedia presentations and podcasts to engage students in the
learning process.

6. Provide opportunities for collaboration: Collaborative
learning activities can help students develop their literacy skills while
also building their social and cultural competencies. Teachers should
provide opportunities for students to work in groups, engage in peer
review, and share their writing and reading experiences with each
other.

7. Monitor student progress: Regular assessment and
monitoring of student progress is critical for effective literacy
Istruction. Teachers should use a variety of assessment tools to
lrack student progress, and should use this information to guide their
ltintruction and provide additional support as needed.

By implementing these best practices in teaching literacy in
multicultural classrooms, teachers can help students develop the
literacy skills they need to succeed academically and in their future
cireers.

5. Some case studies and examples to illustrate the
principles and practices of teaching language and content in
multicultural classrooms

IHere are a few examples and case studies that illustrate the
principles and practices of teaching language and content in
multicultural classrooms:

1. Case study: Teaching English to a culturally diverse class Mrs.
Simith is an English teacher who has a culturally diverse class of
students. She begins by acknowledging the diverse backgrounds and
cultures of her students, and ensures that she understands the
linguistic and cultural needs of each of her students. She also
Incorporates authentic materials from various cultures into her
lessons, such as literature, music, and videos.

To make content comprehensible for English learners, Mrs. Smith
ises a variety of strategies such as visual aids, graphic organizers, and
hinds-on activities. She also employs the SIOP model to ensure that
lier lessons are structured and include sufficient opportunities for
students to practice and apply their language skills. In addition, Mrs.
“imith provides ample opportunities for students to collaborate and
Interact with one another, allowing them to share their unique
perspectives and experiences.

2. Case study: Using culturally responsive teaching in an English
lesson Ms. Lee is an English teacher who is teaching a lesson on the
lupic of family traditions. She begins by asking her students to share
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their own family traditions, and provides opportunities for students
to discuss and compare their traditions with one another. She then
introduces a short story about a family's cultural tradition, and asks
students to analyze the story and discuss the significance of the
tradition.

To make the content comprehensible for English learners, Ms.
Lee uses visual aids and graphic organizers to help students
understand the story and its cultural context. She also provides ample
opportunities for students to practice their language skills, such as by
engaging in small group discussions and writing activities. By
incorporating the students’ own cultural backgrounds and
experiences into the lesson, Ms. Lee is able to create a culturally
responsive and engaging learning environment.

3. Case study: Teaching academic language to English learners
Mr. Rodriguez is a social studies teacher who has a class of English
learners. He recognizes that his students need to develop their
academic language skills in order to succeed in his class and in school.
He begins by providing explicit instruction on academic language
features such as formal vocabulary, sentence structure, and tex!
organization.

To make the content comprehensible for English learners, Mr.
Rodriguez uses a variety of scaffolding strategies such as graphic
organizers, sentence frames, and pre-reading activities. He also
provides opportunities for students to practice their language skills
in authentic contexts, such as by engaging in group discussions and
debates, and by writing essays and research papers. By using these
strategies, Mr. Rodriguez is able to support his students’ language
development and academic success. In conclusion, these examples
and case studies demonstrate the importance of incorporating
culturally responsive and language development strategies into
English teaching in multicultural classrooms. By doing so, teachers
can create inclusive and engaging learning environments that
support the success of all students.
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9: DEVELOPING INTERCULTURAL PERSPECTIVES ON
LANGUAGE USE

PLAN

[. Introduction (5 minutes)
- Greet the students and introduce the topic of developing
intercultural perspectives on language use

- Review the learning outcomes for the lesson

II. Defining intercultural perspectives on language use (20
minutes)

- Define intercultural perspectives on language use and its
importance in language teaching

- Discuss the different aspects of intercultural perspectives on
language use, such as sociolinguistics and pragmatics

- Provide examples of how intercultural perspectives on
language use can affect communication

I1I. Applying intercultural perspectives to language teaching (25

minutes)
- Discuss how intercultural perspectives on language use can

inform language teaching strategies

- Provide examples of how to incorporate intercultural
perspectives in language teaching, such as using authentic materials
and promoting cross-cultural exchanges

- Encourage students to share their own ideas and experiences
with intercultural perspectives in language teaching

[V. Small group discussion (20 minutes)
- Divide students into small groups and provide them with

discussion questions related to intercultural perspectives on
language use and language teaching

B2

lncourage students to share their own experiences and ideas
it Incorporating intercultural perspectives in their teaching
paeee

V. Whole-class discussion (10 minutes)

Aslc each group to present their ideas and strategies for
Hicarporating intercultural perspectives in language teaching

I“acilitate a whole-class discussion on the strategies presented

lincourage students to provide feedback and ask questions

Introduction (5 minutes)

“Good morning/afternoon, class! Today's topic is developing
litercultural perspectives on language use. Our aim is to understand
the importance of intercultural perspectives in language use and
hisw to apply them in language teaching. By the end of the lesson,
Yot will be able to develop an intercultural perspective on language
i and apply it to language teaching.”

Lecture (45 minutes)

Defining intercultural perspectives on language use and its
fmportance in language teaching. Intercultural perspectives on
linpuage use refer to the ways in which culture influences the way
prople use language to communicate. Language is not only a tool for
‘hmmunication but also a reflection of one's cultural identity and
villues, Therefore, understanding intercultural perspectives on
lahpuage use is crucial in language teaching to help learners develop
vultural competence, which is the ability to interact effectively and
Appropriately with people from different cultural backgrounds.

Intercultural perspectives on language use recognize that
language is not neutral and that the way people use language is
shiaped by their cultural background. For instance, different cultures
lave different norms for conversation styles, such as turn-taking,
terrupting, and showing agreement or disagreement. In some

villtures, direct communication is highly valued, while in others,
a3
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indirect communication is preferred. Understanding these cultural
differences is important for effective communication and avoiding
misunderstandings.

Moreover, language is not only a means of communication but
also a way of expressing one's identity, beliefs, and values. The way
people use language can reflect their social status, gender, age, and
cultural background. For instance, some cultures place a high value
on politeness and indirectness, while others value frankness and
directness. Understanding these cultural differences is important for
effective communication and building rapport with others.

Intercultural perspectives on language use are important in
language teaching because they help learners develop cultural
competence. Cultural competence is the ability to understand and
appreciate different cultural norms, values, and beliefs, and to
communicate effectively with people from diverse cultural
backgrounds. Cultural competence is increasingly important in
today's globalized world, where people from different cultures are
increasingly interacting with each other in various contexts, such as
business, education, and social interactions.

By incorporating intercultural perspectives on language use in
language teaching, learners can develop the skills and knowledge
needed to communicate effectively with people from different
cultural backgrounds. This involves not only understanding cultural
differences in language use but also developing empathy, respect, and
openness to different cultures. In addition, language teachers can
incorporate materials and activities that expose learners to different
cultures and help them appreciate cultural diversity.

In summary, intercultural perspectives on language use are
important in language teaching because they help learners develop
cultural competence, which is essential for effective communication
in today's globalized world. Understanding and appreciating cultural
differences in language use can help learners communicate more
effectively and build better relationships with people from different
cultural backgrounds.
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Discussing the different aspects of intercultural perspectives
ot language use, such as sociolinguistics and pragmatics.
Intercultural perspectives on language use refer to the understanding
wiil appreciation of the cultural, social, and historical factors that
inlluence language use in different contexts. It recognizes that
lunigtiage is not only a means of communication but also a reflection
il cultural norms, values, and beliefs. Intercultural perspectives on
lsnipuage use are important in language teaching as they help
stiddents develop cultural competence, which is crucial in an
nereasingly globalized world.

Sociolinguistics is a branch of linguistics that studies the
rolutionship between language and society. It examines the ways in
which language is used in different social contexts and how it is
influenced by factors such as ethnicity, social class, gender, and age.
I'or Instance, sociolinguistics recognizes that people from different
replons or social backgrounds may use language differently. In
lunpuage teaching, sociolinguistic competence refers to the ability to
s language appropriately in different social contexts.

Pragmatics, on the other hand, is the study of language use in
context. It examines how people use language to achieve their
communicative goals and how meaning is conveyed through context.
I'ragmatic competence involves the ability to use language
appropriately and effectively in different communicative situations.
In language teaching, pragmatic competence is essential for students
{0 understand the subtleties of language use and be able to use
lanpuage effectively in social and cultural contexts.

Other aspects of intercultural perspectives on language use
inelude discourse analysis, which is the study of language use in text
and conversation, and contrastive analysis, which involves
comparing the differences and similarities between different
languages and cultures.

Incorporating intercultural perspectives on language use in
lanpuage teaching involves teaching students to understand the
ciiltural and social factors that influence language use. This can be
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done through the use of authentic materials, such as literature, films,

and videos, that reflect the culture and language of the target
language. It also involves encouraging students to use language in
authentic communicative situations, such as role-plays, debates, and
discussions, that reflect real-life contexts.

One way to teach sociolinguistic and pragmatic competence is
through explicit instruction. Teachers can provide students with
examples of different social and cultural contexts and explain how
language use varies in these contexts. Teachers can also provide
feedback on students" language use and encourage them to reflect on
their own communicative practices.

Another way to teach sociolinguistic and pragmatic competence
is through implicit instruction. This involves exposing students to
authentic language use in different contexts and encouraging them to
notice the differences and similarities in language use. This approach
is often used in immersion programs or study abroad programs,
where students are immersed in the language and culture of the
target language.

In summary, intercultural perspectives on language use are
importantin language teaching as they help students develop cultural
competence and pragmatic and sociolinguistic competence.
Incorporating intercultural perspectives on language use in language
teaching involves teaching students to understand the cultural and
social factors that influence language use and providing them with
opportunities to use language in authentic communicative situations.

Providing examples of how intercultural perspectives on
language use can affect communication. Here are some examples
of how intercultural perspectives on language use can affect
communication:

1. Use of idioms and expressions: Different cultures have their
own idioms and expressions that may not make sense to those who
are not familiar with them. For example, the English idiom "to let the
cat out of the bag" may not be understood by someone who is not
familiar with English idioms.

2, Politeness and directness: Different cultures have different
#xpectations regarding politeness and directness in communication.
I'or example, in some cultures, it is considered polite to use indirect
language when giving negative feedback, while in others, directness
in valued,

3. Nonverbal communication: Nonverbal cues such as facial
expressions, gestures, and body language can vary greatly between
tultures. For example, in some cultures, making direct eye contact is
“een as a sign of respect, while in others, it can be seen as
vonirontational.

4. Cultural norms and values: Cultural norms and values can also
altect communication. For example, in some cultures, it is customary
0 interrupt others when they are speaking, while in others,
interrupting is considered rude.

5. Pronunciation and accent: Pronunciation and accent can also
altect communication, as different cultures may have different ways
o pronouncing certain words or sounds. This can sometimes make it
difficult for people from different cultures to understand each other.

These are just a few examples of how intercultural perspectives
on language use can affect communication. It is important for
linguage learners to be aware of these differences in order to
¢llectively communicate with people from different cultures.

Now let’s see more examples of how intercultural perspectives
on language use can affect communication between English and
zhek:

I. Politeness norms: In Uzbek culture, it is customary to use
formal language and honorifics when addressing elders or those in
positions of authority. However, in English-speaking cultures, such as
(he United States or United Kingdom, informal language is often used
vven when addressing those in positions of authority. This difference
lit politeness norms can lead to miscommunication and perceived
dinrespect between speakers of English and Uzbek.




2. Directness: Uzbek culture places a high value on indirect
communication, using euphemisms or roundabout ways ol
expressing oneself. In contrast, English-speaking cultures tend to
value directness and clarity in communication. This difference in
communication style can lead to misunderstandings between
speakers of English and Uzbek, with Uzbek speakers perceiving
English speakers as being blunt or insensitive, and English speakers
perceiving Uzbek speakers as being vague or evasive.

3. Nonverbal communication: Nonverbal communication can
vary widely between cultures, and can affect the interpretation of
spoken language. For example, in Uzbek culture, maintaining eye
contact during a conversation is seen as a sign of respect and
attentiveness. However, in some English-speaking cultures,
prolonged eye contact can be interpreted as aggressive or
confrontational. This difference in nonverbal communication can
lead to misunderstandings and discomfort between speakers of
English and Uzbek.

4. Cultural references: Language use is often intertwined with
cultural references and values. For example, English-speaking
cultures may use references to sports, music, or popular culture in
everyday conversation, whereas Uzbek culture may reference poetry
or historical figures. This difference in cultural references can lead to
confusion and a lack of understanding between speakers of English
and Uzbek.

5. Taboo language: Certain words or topics may be taboo or
offensive in one culture but not in another. For example, in Uzbek
culture, it is considered taboo to discuss some topics openly. In
contrast, English-speaking cultures may be more open to discussing
such topics. Or vice-versa. This difference in taboo language can lead
to discomfort and misunderstandings between speakers of English
and Uzbek.

Discussing how intercultural perspectives on language use
can inform language teaching strategies. Intercultural
perspectives on language use can inform language teaching strategies
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I several ways. Firstly, it can help teachers understand the cultural
vontextof their students and the ways in which their language use is
iifluenced by their cultural background. This can help teachers to
(reate a more inclusive and culturally responsive classroom
environment that values and respects the diversity of students'
language and cultural backgrounds.

Secondly, understanding intercultural perspectives on language
use can inform teaching strategies related to sociolinguistics and
pragmatics. For example, teachers can help students understand the
social and cultural factors that influence language use, such as
politeness, formality, and register. This can help students to develop
their language skills for a variety of social situations, such as in the
workplace or in social interactions.

Additionally, teachers can help students understand the cultural
norms and expectations surrounding language use in different
contexts. For example, in some cultures, indirect communication is
preferred, while in others, direct communication is valued. By
understanding these cultural differences, teachers can help students
nivigate communication challenges and develop effective
¢ommunication skills in different cultural contexts.

Furthermore, intercultural perspectives on language use can
Inform teaching strategies related to language learning materials and
resources. Teachers can use authentic materials from different
Cultures to expose students to different language uses and cultural
perspectives. This can help students develop a deeper understanding
ol different cultures and enhance their intercultural communication
sleills.

Overall, developing an intercultural perspective on language use
can inform language teaching strategies in a variety of ways, from
¢reating  a  culturally responsive classroom environment to
developing effective communication skills in different cultural
contexts. By incorporating intercultural perspectives into language
teaching, teachers can help students develop a deeper understanding
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and appreciation of different cultures and enhance their language
learning experience.

Providing examples of how to incorporate intercultural
perspectives in language teaching, such as using authentic
materials and promoting cross-cultural exchanges. Here are some
examples of how to incorporate intercultural perspectives in English
language teaching:

1. Using Authentic Materials: Using authentic materials, such as
news articles or videos from different cultural contexts, can help
students gain a better understanding of intercultural perspectives on
language use. Teachers can use these materials to introduce topics
related to language use and cultural differences and encourage
students to discuss and reflect on these topics.

For example, a teacher could use a news article from alocal Uzbek
newspaper and have students compare the language and cultural
differences between that and an English-language newspaper article.
This activity could help students understand how language and
culture are intertwined and help them develop a more nuanced
perspective on language use.

2. Promoting Cross-Cultural Exchanges: Engaging students in
cross-cultural exchanges, such as pen pal programs or video
conferencing with students from other countries, can also help them
develop intercultural perspectives on language use. These exchanges
can provide opportunities for students to practice their language
skills while also gaining exposure to different cultural contexts.

For example, a teacher could organize a video conference
between their students and English language learners in one of
countries using English as foreign language. During the video
conference, the students could engage in a conversation about their
respective cultures and languages, and how they relate to language
use. This activity could help students develop a deeper understanding
of intercultural perspectives on language use while also improving
their language skills.
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4. Incorporating Intercultural Communication Competence:
F'eachers can also incorporate intercultural communication
tompetence into their language teaching strategies by teaching
students how to navigate intercultural interactions effectively. This
¢in involve teaching students how to recognize and navigate cultural
ilifferences in communication styles, such as differences in directness
or indirectness.

lFor example, a teacher could use role-playing activities to help
students practice navigating intercultural interactions. In one
ictivity, the teacher could assign students roles that reflect different
¢ultural backgrounds and have them engage in a conversation or
nepotiation. This activity could help students develop their
(ntercultural communication competence while also improving their
language skills.

Incorporating intercultural perspectives in language teaching can
help students develop a deeper understanding of the complexities of
language use and how it relates to cultural contexts. By using
authentic materials, promoting cross-cultural exchanges, and
incorporating intercultural communication competence, teachers
can help their students become more effective communicators in
intercultural contexts.

Encouraging students to share their own ideas and
experiences with intercultural perspectives in language teaching.
Some possible discussion questions for students to share their ideas
and experiences:

1. Have you ever encountered a communication problem in a
cross-cultural situation? How did you handle it?

2. In your opinion, what are some effective ways to incorporate
intercultural perspectives in English language teaching?

3. Have you ever used authentic materials in your English
language teaching? If so, what were some benefits and challenges?

4. How do you promote cross-cultural exchanges in your English
language classroom? Do you have any successful examples to share?
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5.How do you ensure that your English language teaching is
culturally responsive and respectful to students from diverse cultural
backgrounds?

Encourage students to actively participate in the discussion and
share their own experiences and ideas for incorporating intercultural
perspectives in English language teaching.

Small group discussion (20 minutes)

Here are some discussion questions for the students:

1. How have you incorporated intercultural perspectives in your
English language teaching practice?

2. What strategies have you found effective in promoting
intercultural communication in the classroom?

3. What challenges have you faced in promoting intercultural
perspectives in English language teaching, and how did you overcome
them?

4. How do you ensure that your teaching materials and activities
are culturally responsive and appropriate for your students?

5. What role do you think cross-cultural exchanges and
experiences play in promoting intercultural perspectives in language
learning?

Encourage students to discuss their own experiences and ideas
for incorporating intercultural perspectives in their teaching
practice, and to provide examples and suggestions for effective
strategies and techniques.

Whole group discussion (106 minutes)

Here are some possible presentation and discussion prompts for
each group:

Group 1:

How can you incorporate authentic materials from different
cultures in your English language teaching?
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What are some challenges you might face when using authentic
iiterials and how can you overcome them?

What are some benefits of using authentic materials in language
lsnching?

Group 2:

How can you promote cross-cultural exchanges in your English
language teaching?

What are some examples of cross-cultural exchange activities
that you can use in your classroom?

How can you address potential challenges or conflicts that may
iarise during cross-cultural exchanges?

Group 3:

How can you encourage students to develop intercultural
perspectives on language use in your English language teaching?

What are some strategies for promoting intercultural
perspectives in language learning?

How can you evaluate students’ progress in developing
intercultural perspectives in language use?

After each group presentation, facilitate a whole-class discussion
on the strategies presented. Encourage students to provide feedback
and ask questions. You can also ask students to reflect on their own
leaching practices and identify opportunities for incorporating
Intercultural perspectives in their own classrooms.
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10: USING CULTURAL ELEMENTS IN LANGUAGE LESSONS
PLAN

[. Introduction (5 minutes)
- Greet the students and introduce the topic of using cultural
elements in language lessons

- Review the learning outcomes for the lesson

II. Lecture (30 minutes)
- Define cultural elements and their role in language teaching

- Discuss the impact of cultural elements on language learning,
such as motivation and engagement

- Provide examples of cultural elements that can be incorporated
into language lessons, such as music, food, and holidays

HI. Group Discussion (15 minutes)

- Divide students into small groups and provide them with
discussion questions related to using cultural elements in language
lessons

- Encourage students to share their own experiences and ideas
for incorporating cultural elements in their teaching practice

IV. Presentation (20 minutes)
- Ask each group to present their ideas and strategies for
incorporating cultural elements in language lessons

- Facilitate a whole-class discussion on the strategies presented
- Encourage students to provide feedback and ask questions

Introduction {5 minutes)

“Greetings, class! Today's lesson will focus on using cultural
elements in language lessons. By the end of the lesson, you will be
able to incorporate cultural elements into your language lessons and
analyze the impact of these elements on language learning. The use
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ol cultural elements in language teaching has become increasingly
(mportant in recent years, as it not only promotes language learning
hut also enhances cultural understanding and appreciation. In fact,
tnderstanding the culture of the language being taught is essential
lor effective language teaching. To achieve our learning outcomes for
this lesson, we will try to explore the different ways cultural elements
¢an be incorporated into language lessons and examine their impact
on language learning. Let's get started!”

2cture minut

Defining cultural elements and their role in language
feaching. Cultural elements refer to the various components of
Culture that are unique to a particular group or society, including
values, beliefs, customs, traditions, art, music, literature, and
language. In language teaching, cultural elements play a crucial role
in helping students understand and appreciate the culture of the
target language, as well as in improving their language learning
outcomes.

Kramsch (1993) argues that language cannot be taught
separately from culture because language is a way of expressing
Culture. Therefore, language teaching must involve the teaching of
culture as well. Byram (1997) further emphasizes the importance of
Incorporating cultural elements into language teaching by stating
that intercultural competence is a key component of language
learning. Intercultural competence allows learners to communicate
effectively and appropriately with people from other cultures, and to
understand their perspectives and values. Cultural elements in
language lessons not only promote intercultural competence but also
Increase learners’ motivation and engagement, leading to better
language learning outcomes.

Integrating cultural elements into language lessons helps
“tudents to develop a deeper understanding of the language they are
learning, as language and culture are often closely intertwined. By
¢xposing students to cultural elements, teachers can create a more

95

RS




meaningful and engaging learning experience for their students,
helping them to connect with the language on a personal level.

Moreover, incorporating cultural elements into language lessons
promotes intercultural competence, which is the ability (o
understand and appreciate different cultures and to communicate
effectively across cultural boundaries. This is an essential skill in
today's globalized world, where people from different cultures
interact with each other more than ever before.

For example, a language teacher who includes literature from the
target culture in their lesson plans can help students understand the
values and beliefs that shape the language they are learning.
Similarly, a music or art teacher who incorporates examples from the
target culture can provide students with a richer and more diverse
learning experience.

Incorporating cultural elements into language lessons also has
the potential to motivate students and enhance their learning
outcomes. By making language learning more interesting and
relevant, students are more likely to engage with the language and
develop a positive attitude towards it. Furthermore, learning about a
new culture can be an enriching and rewarding experience for
students, which can boost their motivation to learn the language
further.

In summary, cultural elements play a vital role in language
teaching as they help students to understand and appreciate the
culture of the target language and promote intercultural competence.
Incorporating cultural elements into language lessons can make
language learning more meaningful, engaging, and relevant for
students, while also enhancing their learning outcomes and
motivation to learn.

Discussing the impact of cultural elements on language
learning, such as motivation and engagement. Cultural elements
play a crucial role in language learning, as they not only provide
learners with the opportunity to gain insights into the target culture

but also help in enhancing their motivation and engagement.
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Incorporating cultural elements in language lessons is therefore
considered an effective way to enhance language learning outcomes.

One way cultural elements impact language learning is by
Increasing learner motivation. By learning about the culture of the
target language, learners become more interested in the language
itself, as well as the cultural context in which it is used. They become
more invested in the learning process and are more likely to see the
relevance of what they are learning. Cultural elements also provide
learners with a sense of purpose and meaning for their language
study, which helps them to persevere when the learning process
becomes challenging.

Cultural elements also impact language learning by increasing
learner engagement. By incorporating cultural elements, teachers
can make the language learning process more interactive and
experiential. Learners can engage with authentic materials, such as
songs, movies, and literature, which help to create a more immersive
language learning experience. By experiencing the language in a
cultural context, learners can better understand and appreciate its
use, and this can increase their confidence in using the language
themselves.

Moreover, cultural elements in language lessons provide learners
with a deeper understanding of the language and its cultural context.
When learners are exposed to cultural elements, they gain insight
into the ways in which language is used in different cultural contexts.
They learn about the nuances of communication, such as the
appropriate use of greetings, the use of polite language, and the use
of gestures and body language. They also learn about the cultural
values and beliefs that underpin language use. This understanding
¢nhances their communicative competence and helps them to use the
language more appropriately in different situations.

Cultural elements can also have a positive impact on language
learning outcomes by providing learners with opportunities to
develop intercultural competence. By learning about the culture of
the target language, learners become more aware of their own
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cultural background, values, and beliefs. They learn to appreciate
cultural diversity and develop the ability to communicate effectively
across cultural boundaries. This enhances their ability to interact
with people from different cultural backgrounds, both in the language
they are learning and in their everyday lives.

In summary, incorporating cultural elements in language lessons
has a significant impact on language learning outcomes. By increasing
learner motivation and engagement, providing a deeper
understanding of language use and cultural context, and developing
intercultural competence, cultural elements can enhance the
language learning process and make it more effective.

Providing examples of cultural elements that can be
incorporated into language lessons, such as music, food, and
holidays. Here are some examples of cultural elements that can be
incorporated into language lessons:

1. Music: Music is a universal language and a great way to
introduce students to different cultures. Teachers can play songs in
the target language and have students analyze the lyrics, learn new
vocabulary and even sing along. In addition, students can be exposed
to different genres of music, such as traditional folk songs or modern
pop music.

2. Food: Food is an integral part of any culture, and incorporating
it into language lessons can be a great way to engage students.
Teachers can bring in traditional dishes for students to sample, or
have students research and prepare recipes from different cultures.
This can also be an opportunity to learn food-related vocabulary and
cultural practices related to food, such as dining etiquette.

3. Holidays: Holidays and celebrations are an important part of
culture and can be a great way to introduce students to cultural
traditions and customs. Teachers can incorporate holidays and
celebrations from different cultures into language lessons, such as
Dia de los Muertos in Mexican culture or Lunar New Year in Chinese
culture. This can also provide opportunities for students to learn
vocabulary related to holidays and customs.

4. Literature: Literature is another way to incorporate cultural
¢lements into language lessons. Teachers can choose books, poems,
or short stories from different cultures and have students analyze
them in the target language. This can also provide opportunities to
learn about the cultural context behind the literature and cultural
values and beliefs.

5. Art: Art is another cultural element that can be incorporated
into languagelessons. Teachers can show students different types of
art from different cultures, such as paintings, sculptures, or textiles.
Students can analyze the art in the target language and learn about
cultural context and significance.

These are just a few examples of cultural elements that can be
incorporated into language lessons. The possibilities are endless, and
teachers can choose cultural elements that are relevant to their
students and their interests. Now we are going to see some examples
of cultural elements that can be incorporated into English language
lessons for Uzbhek speakers:

1. Music: Uzbekistan has a rich musical tradition with
instruments like the dutar and tanbur. English language teachers can
incorporate Uzbek music into the lessons by playing popular Uzbek
songs with English subtitles or using English songs that have been
covered by Uzbek artists.

2. Food: Uzbek cuisine is known for its variety of meat dishes,
pilafs, and breads. English language teachers can incorporate Uzbek
food into the lessons by introducing vocabulary related to ingredients
and dishes. They can also organize food-related activities like cooking
classes, restaurant visits, or food tasting sessions where students can
try different types of Uzbek food and describe their tastes and
textures in English.

3. Holidays: Uzbekistan celebrates a number of holidays and
festivals like Navruz, Eid al-Fitr, Eid al-Adha, and Independence Day.
linglish language teachers can incorporate these holidays into the
lessons by introducing relevant vocabulary and cultural practices.
They can also organize holiday-related activities like creating cards
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or decorations, singing traditional songs, or watching videos about
the celebrations.

Overall, incorporating cultural elements into English language
lessons can help students connect with the language on a deeper level
and increase their motivation and engagement.

Group discussion (15 minutes)

Here are some discussion questions that could be used:

1. What are some examples of cultural elements that can be
incorporated into language lessons?

2. How do cultural elements enhance language learning?

3. How can cultural elements be used to promote intercultural
understanding?

4.What are some challenges to incorporating cultural elements
into language lessons, and how can they be overcome?

5.How can teachers ensure that they are using cultural elements
in a respectful and appropriate way?

6.Have you experienced the use of cultural elements in your
language learning? If so, how did it impact your learning experience?

Encourage students to share their own experiences and ideas for
incorporating cultural elements in their teaching practice.

Presentation {20 minutes)

Here's a potential way to structure the group presentations and
whole-class discussion:

1. Divide students into small groups of 3-4 people.

2. Provide each group with a specific cultural element (e.g. music,
food, holidays) and ask them to brainstorm ideas for incorporating it
into an English language lesson for Uzbek speakers.

3. After 10-15 minutes of group discussion, ask each group to
select one or two of their best ideas and prepare a brief presentation
to the class.

4. Each group will have 5 minutes to present their ideas to the
class, including how they plan to incorporate the cultural element
into the lesson and what language skills or objectives it will address.

5. After each presentation, encourage the other students to ask
(Juestions or provide feedback on the ideas presented.

6. Once all groups have presented, facilitate a whole-class
discussion on the benefits and challenges of using cultural elements
in language lessons.

7. Encourage students to share their own experiences and ideas
for incorporating cultural elements into their teaching practice, and

ask them to reflect on the impact of these elements on language
learning.

You can use the table tool to provide writing materials for
students to jot down their ideas during the group discussion and
presentations.
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11: CROSS-CULTURAL COMMUNICATION IN A DIGITAL AGE
PLAN

I. Introduction (5 minutes)
- Greet the students and introduce the topic of cross-cultural

communication in a digital age
- Review the learning outcomes for the lessan

II. Lecture on the role of technology in cross-cultural

communication (25minutes)
- Define cross-cultural communication and discuss its

importance

- Explain how technology has facilitated cross-cultural
communication

- Discuss the potential benefits and drawbacks of using
technology for cross-cultural communication

- Provide examples of how technology has impacted cross-
cultural communication, such as social media and video
conferencing

III. Group discussion on the impact of technology on language

learning (20minutes)

- Divide students into small groups

- Provide each group with discussion questions related to the
impact of technology on language learning, such as “How has
technology changed the way we learn languages?” and “What are the
benefits and drawbacks of using technology for language learning?”

- Encourage students to share their experiences and ideas with
their group members

IV. Whole-class discussion on the impact of technology on

language learning(20 minutes)
- Ask each group to present their ideas and strategies for using

technology inlanguage learning
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Facilitate a whole-class discussion on the impact of technology
on linguagelearning

- Encourage students to provide feedback and ask questions

Introduction (5 minutes)

"Hello students! Welcome to today's lecture on "Cross-Cultural
(Lommunication in a Digital Age". In this lesson, we will explore how
lechnology is shaping cross-cultural communication and its impact
on language learning. Our learning outcomes for today’s lesson are to
tunderstand the role of technology in cross-cultural communication
and to analyze the impact of technology on language learning.”

Lecture inutes

Defining cross-cultural communication and discuss its
importance. Herring (2013) conducted research on the use of social
media in cross-cultural communication. She found that social media
can provide a platform for cross-cultural communication and can
help bridge cultural divides. However, she also noted that social
media can amplify existing inequalities and create new ones,
particularly in terms of language barriers and access to technology.

Kramsch (2014) explored the impact of digital technology on
language learning and cross-cultural communication. She argued that
digital technology has the potential to promote intercultural
communication and understanding, but that it can also reinforce
cultural stereotypes and biases. She suggested that educators need to
approach digital technology with a critical perspective and be
mindful of its potential impacts on language learning and cross-
cultural communication.

Cross-cultural communication refers to the interaction between
individuals or groups from different cultural backgrounds. This
tommunication can occur through various mediums such as
language, nonverbal cues, and digital platforms. In today’s globalized
world, cross-cultural communication has become increasingly
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important as it enables individuals to connect and collaborate across
borders and cultural boundaries.

One of the key reasons why cross-cultural communication is
important is that it facilitates mutual understanding between
individuals from different cultures. By engaging in cross-cultural
communication, individuals can gain insights into different cultural
norms, values, and behaviors. This, in turn, helps to promote respect
and appreciation for cultural diversity and can help to reduce the
misunderstandings and conflicts that can arise from cultural
differences.

Another reason why cross-cultural communication is important
is that it helps to bridge cultural divides and promotes inclusivity.
When individuals from different cultures engage in cross-cultural
communication, they can learn from each other and share their own
perspectives and experiences. This can help to break down
stereotypes and prejudices, and promote a more inclusive and
diverse society.

Furthermore, cross-cultural communication is essential for
businesses and organizations that operate on a global scale. In order
to effectively communicate with customers, clients, and colleagues
from different cultures, individuals need to have a deep
understanding of cultural differences and how they impact
communication. Failure to understand cultural differences can result
in miscommunication and misunderstandings, which can ultimately
impact the success of a business or organization.

Overall, cross-cultural communication is important for
promoting mutual understanding, inclusivity, and success in today's
globalized world. It is essential that individuals develop the skills and
knowledge necessary to effectively communicate with individuals
from different cultures.

Explaining how technology has facilitated cross-cultural
communication. Technology has revolutionized the way we
communicate, breaking down barriers of time and distance and
making it easier for people from different cultures and backgrounds

104

| n— - 5 | . i _ B i

t0 connect and interact. This has led to an increase in cross-cultural
tommunication, which refers to the exchange of information, ideas,
and messages between people from different cultures and cultural
hackgrounds.

The use of technology, such as social media, email, instant
messaging, video conferencing, and other online platforms, has
lacilitated cross-cultural communication in several ways. Firstly,
lechnology has made it possible for people to communicate in real-
time across different time zones, enabling faster and more efficient
communication. For example, an English teacher in Uzbekistan can
connect with a language partner in the United States to practice
speaking skills through video conferencing,

Secondly, technology has made it easier to share information and
ideas across different cultures. With the help of digital media, people
can access a wide range of information and perspectives from
different parts of the world, increasing their knowledge and
understanding of different cultures. This can help break down
stereotypes and promote cultural understanding.

Thirdly, technology has made it possible for people to collaborate
and work together across different cultures. Online platforms such as
(ioogle Docs and Dropbox enable people to work on the same project
simultaneously, regardless of their location, cultural background or
time zone. This can lead to greater collaboration and creativity and
can help build stronger relationships across cultures.

Lastly, technology has made it easier for people to maintain
contact and relationships across borders. Social media platforms
r»:m:h as Facebook and Instagram enable people to stay in touch with
Iriends and family members living in different parts of the world. This
can help maintain cultural ties and promote cross-cultural
understanding.

In summary, technology has made a significant contribution to
cross-cultural communication, breaking down barriers of time and
(listance, enabling people to share information and ideas, promoting
collaboration, and helping maintain relationships across cultures. As
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technology continues to evolve, it will likely play an even greater role
in facilitating cross-cultural communication in the future,

Discussing the potential benefits and drawbacks of using
technology for cross-cultural communication. Technology has
revolutionized cross-cultural communication and has opened up
endless possibilities for people to connect and communicate with
each other regardless of geographical, cultural or language barriers.
While technology has enabled individuals and organizations to
communicate efficiently and effectively, it has its benefits and
drawbacks.

Benefits of using technology for cross-cultural communication:

1. Increased Accessibility: Technology has made it easier for
individuals to communicate with each other from anywhere in the
world, which has increased the accessibility of cross-cultural
communication. This means that people from different cultures and
regions can easily connect and interact with each other.

2. Improved Efficiency: Technology has made communication
faster and more efficient. This means that people can communicate in
real-time and share information almost instantly. This has helped to
reduce delays and increase productivity in cross-cultural
communication.

3. Greater Collaboration: Technology has enabled people from
different cultures and backgrounds to collaborate on projects and
work together. This has helped to create new ideas and innovate
across cultures.

4. Increased Learning Opportunities: Technology has opened up
new opportunities for people to learn about different cultures and
languages. Through online courses and language learning apps,
individuals can learn about different cultures and languages, which
has helped to promote cross-cultural understanding.

5. Improved Access to Information: Technology has made it
easier for people to access information about different cultures,
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linguages, and traditions. This has helped to increase understanding
and reduce misunderstandings and stereotypes.

Drawbacks  of using  technology  for cross-cultural
tommunication:

1. Lack of Non-Verbal Cues: While technology has made it easier
[0 communicate across cultures, it lacks non-verbal cues such as
lacial expressions, gestures, and tone of voice. This can lead to
misunderstandings and misinterpretations of messages.

2. Language Barriers: Language remains a significant barrier to
eross-cultural communication, and technology may not always be
able to provide accurate translations, leading to miscommunications
and misunderstandings.

3. Overreliance on Technology: People may become too reliant on
lechnology for communication, leading to a decrease in face-to-face
communication and interpersonal skills.

4. Cultural Differences: Technology may not always be able to
bridge cultural differences, and misunderstandings may arise due to
differences in cultural values and practices.

5. Security and Privacy Concerns: Using technology for cross-
cultural communication may raise security and privacy concerns,
particularly when sensitive or confidential information is being
exchanged.

In conclusion, technology has brought numerous benefits to
cross-cultural communication, but it is not without its drawbacks. It

limitations and potential drawbacks.

Providing examples of how technology has impacted cross-
cultural tommunication, such as social media and video
conferencing. Technology has had a significant impact on cross-
cultural communication in recent years, allowing people from
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different cultures to connect and communicate with each other in
new and innovative ways. Some examples of how technology has
impacted cross-cultural communication include:

1. Social media: Platforms like Facebook, Twitter, and Instagram
allow people from all over the world to connect with each other and
share information and experiences. Social media has been
particularly important for cross-cultural communication because it
enables people to share their perspectives and ideas with others who
may not have had access to them otherwise.

2. Video conferencing: Platforms like Skype, Zoom, and Google
Meet have made it easier than ever to connect with people from all
over the world in real-time. Video conferencing has been particularly
useful for cross-cultural communication because it allows people to
see and hear each other in real-time, which can help to bridge cultural
divides and promote understanding.

3. Language translation tools: Technology has also made it easier
for people to communicate across language barriers. Tools like
Google Translate and Microsoft Translator enable people to translate
written and spoken language in real-time, making it easier for people
to communicate with each other even if they do not speak the same
language.

4. Online learning platforms: Online learning platforms like
Coursera, edX,and Khan Academy have made it possible for people
from all over the world to access educational resources and learn new
skills. These platforms have been particularly important for cross-
cultural communication because they enable people to learn about
different cultures and perspectives from the comfort of their own
homes.

5. Virtual reality: Virtual reality technology has the potential to
transform cross-cultural communication by allowing people to
experience different cultures in immersive ways. For example, virtual
reality headsets can be used to create virtual tours of different cities
and cultural landmarks, allowing people to experience them as if they
were really there.

To sum up, technology has had a profound impact on cross-
cultural communication, enabling people from different cultures to
connect and communicate with each other in new and innovative
ways. While there are certainly potential drawbacks to using
technology for cross-cultural communication, the benefits are clear,
and it is likely that technology will continue to play an important role
In promoting cross-cultural understanding and collaboration in the
years to come.

Group discussion (20 minutes)

Some discussion questions are given below:

L. How has technology changed the way we learn languages?

2. What are the benefits and drawbacks of using technology for
language learning?

3. How has technology made language learning more accessible
to learners from diverse cultural backgrounds?

4. What are some of the challenges of using technology for
language learning in multicultural contexts?

5. How can technology be used to promote intercultural
understanding and communication in language learning?

6. How has the use of technology in language learning impacted
traditional classroom instruction?

7.What are some best practices for incorporating technology into
language learning in multicultural contexts?

8. What are some potential ethical concerns related to the use of
technology in language learning?

9. How can technology be used to facilitate language learning
outside of the classroom?

10. What role do cultural elements play in technology-mediated
language learning?

Whole-class discussion {20 minutes)

Questions to be asked to the learners:
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What are some general thoughts or reflections that came up for
you during the small group discussions? How has technology
impacted language learning in your own experiences?

In what ways do you think technology can help with Iangquv
learning? Are there any specific tools or applications that you find
particularly useful? What advantages do you see in using these tools?

On the other hand, what are some potential drawbacks or
limitations to using technology for language learning? Are there any
concerns related to the quality of language learning or the
authenticity of the language experience?

How can teachers best leverage technology to support language
learning? Are there any strategies or approaches that you think are
particularly effective?

Finally, how can technology be used to support cross-cultural
communication? Are there any specific examples of technology
facilitating cross-cultural communication that you've come across?”

Encourage students to share their perspectives and insights, and
ask follow-up questions to deepen the discussion.
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12: INTERCULTURAL COMMUNICATION IN ENGLISH-
SPEAKING COUNTRIES

PLAN

I. Introduction (5 minutes):
- Greet the students and introduce the topic of intercultural
communication in English-speaking countries.

- Explain the learning outcomes for the lesson.

[I. Lecture (25 minutes):

- Introduce the concept of intercultural communication and its
relevance in English-speaking countries.

- Discuss the cultural differences in communication styles across
the UK, the USA, Canada, New Zealand, and Australia, including topics
such as direct vs. indirect communication, formality vs. informality,
and individualism vs. collectivism.

- Use examples and anecdotes to illustrate the differences in
communication styles.

l1. Group Discussion (20 minutes):

- Divide students into small groups and provide them with
discussion questions related to intercultural communication in
English-speaking countries.

- Encourage students to share their experiences and ideas with
their group members.

- Some potential discussion questions:

1) How have you experienced cultural differences in
communication while living in or visiting an English-speaking
country?

2) What cultural differences have you noticed between English-
speaking countries in terms of communication styles?

3) How can a better understanding of intercultural
communication benefit us when interacting with people from
different cultures?
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IV. Whole-Class Discussion and Brainstorming (25 minutes):

- Ask each group to present their ideas and strategies for
analyzing intercultural communication in English-speaking
countries.

- Facilitate a whole-class discussion on the cultural differences in
communication styles across the UK, the USA, Canada, New Zealand,
and Australia.

- Encourage students to provide feedback and ask questions.

- Brainstorm ways to bridge the communication gap between
different cultures, such as learning more about cultural norms, being
aware of one's own biases, and developing empathy and open;
mindedness.

Introduction {5 minutes)

“Greetings everyone! Today's lesson is about intercultural
communication in English-speaking countries, including the UK, the
USA, Canada, New Zealand, and Australia. Qur main goal is to analyze
intercultural communication and understand the impact of cultural
differences on language use in English-speaking countries. By the end
of the lesson, you should be able to:

1. Analyze intercultural communication in English-speaking
countries

2. Understand the impact of cultural differences on language use
in English-speaking countries.

So, let's begin our journey of exploring intercultural
communication in English-speaking countries.”

Lecture (25 minutes)

Introducing the concept of intercultural communication and
its relevance in English-speaking countries. Intercultural
communication is the exchange of messages between individuals or
groups who have different cultural backgrounds. It is a process of
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transmitting, receiving, and interpreting information across different
cultures, where cultural differences can include language, beliefs,
customs, values, norms, and behaviors. Intercultural communication
is becoming increasingly important in English-speaking countries,
where diverse cultural groups coexist and interact with one another.

The United Kingdom, the United States, Canada, New Zealand,
and Australia are all English-speaking countries that have become
more culturally diverse in recent years. As a result, intercultural
communication has become a crucial aspect of daily life, especially in
urban areas where people from different cultures live and work
together. For example, the UK has a large population of immigrants
from South Asia and the Caribbean, while the US has a significant
Hispanic population, and Canada has a substantial number of French
speakers. In Australia and New Zealand, there is a significant
Indigenous population, and many Pacific Islanders have migrated to
these countries.

Intercultural communication plays a critical role in the success of
individuals and organizations in these countries. Effective
intercultural communication requires an understanding of the
cultural differences that exist between people, as well as an
appreciation for these differences. Cultural differences can impact
communication in many ways, including language use, nonverbal
communication, and beliefs about time and space.

Language use is a crucial aspect of intercultural communication.
In English-speaking countries, there are differences in the use of
language, even among native speakers. For example, there are
differences in the spelling, vocabulary, and pronunciation of words in
British English versus American English. These differences can
impact how people communicate with one another, and it is essential
to understand them to avoid misunderstandings.

Nonverbal communication is another critical aspect of
intercultural communication. Different cultures have different ways
of expressing emotions, gestures, and body language, which can lead
to misunderstandings if not understood. For example, in some
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cultures, direct eye contact is a sign of respect, while in others, it can
be seen as confrontational.

Beliefs about time and space also play a significant role in
intercultural communication. Different cultures have different
attitudes towards punctuality and scheduling, as well as personal
space. In some cultures, it is customary to arrive on time or even
early, while in others, being a few minutes late is acceptable.
Additionally, in some cultures, people stand close to one another
during conversation, while in others, a certain amount of personal
space is expected.

Intercultural communication is crucial in English-speaking
countries because it helps individuals and organizations navigate
cultural differences and work effectively with people from diverse
backgrounds. By understanding cultural differences and adapting
communication styles accordingly, individuals and organizations can
build strong relationships and achieve their goals more effectively.
Intercultural communication is essential in many industries,
including business, education, healthcare, and government.

In summary, intercultural communication is the exchange of
information between individuals or groups who have different
cultural backgrounds. It is becoming increasingly important in
English-speaking countries due to their diverse cultural makeup.
Intercultural communication requires an understanding of cultural
differences, including language use, nonverbal communication, and
beliefs about time and space. By understanding and adapting to these
differences, individuals and organizations can build strong
relationships and achieve their goals more effectively.

Scholars such as Hall (1976), Holmes (2000), and Hofstede
(1984) have contributed significantly to our understanding of
intercultural communication. Hall's theory of high-context and low-
context cultures suggests that some cultures rely heavily on non-
verbal communication and context, while others rely more on explicit
verbal communication. This theory can help us understand why some
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communication styles may be misinterpreted or misunderstood in
different cultural contexts.

Holmes' work on cultural differences in language use focuses on
the ways in which cultural norms and values affect communication.
She highlights how cultural differences can influence language use
and interpretation, and how this can lead to misunderstandings or
miscommunications. Holmes also emphasizes the importance of
understanding cultural differences in order to communicate
ceffectively across cultures.

Hofstede's cultural dimensions theory explores how culture
affects behavior and communication. He identified five dimensions of
culture that can influence communication, including individualism vs
collectivism, power distance, masculinity vs femininity, uncertainty
avoidance, and long-term vs short-term orientation. Understanding
these dimensions can help individuals navigate intercultural
communication more effectively.

In English-speaking countries, intercultural communication is
particularly important due to the diverse populations and the
increasing globalization of business and society. Being able to
effectively communicate across cultures can lead to better business
relationships, increased cultural understanding, and a more
harmonious society.

Therefore, in order to be effective communicators in English-
speaking countries, it is essential to have a strong understanding of
cultural differences and their impact on communication. By learning
about the cultural values, beliefs, and communication patterns of
different cultures, individuals can improve their intercultural
communication skills and foster more positive relationships across
cultures.

Discussing the cultural differences in communication styles
across the UK, the USA, Canada, New Zealand, and Australia,
including topics such as direct vs. indirect communication,
formality vs. informality, and individualism vs. collectivism.
Communication is an essential aspect of intercultural interaction, and
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understanding cultural differences is crucial to effective
communication. In English-speaking countries such as the UK, the
USA, Canada, New Zealand, and Australia, cultural differences in
communication styles exist, and these differences can affect
communication between individuals from different cultures. This
discussion will focus on some of the cultural differences in
communication styles across these countries.

Direct vs. Indirect Communication. One of the significant
cultural differences in communication styles is the degree of
directness or indirectness in communication. In the UK and the USA,
communication tends to be more direct and straightforward.
Speakers tend to say what they mean and mean what they say.
Canadians and New Zealanders, on the other hand, tend to be more
indirect in their communication. They use less direct language and
may imply what they mean instead of saying it explicitly. Australians,
in general, are known for their direct communication style, but some
parts of the country may use communication that is more indirect.

Formality vs. Informality. Another cultural difference in
communication style is the degree of formality or informality in
communication. In the UK, communication tends to be more formal,
and people tend to use titles such as "Mr." or "Mrs." and "Sir" or
"Madam"” in formal situations. In the USA, people tend to be more
informal in their communication, and titles are not used as
frequently. Canadians, New Zealanders, and Australians tend to be
more informal in their communication, and titles are used less
frequently, especially in everyday situations.

Individualism vs. Collectivism. Finally, cultural differences in

communication styles can also be influenced by the degree of

individualism or collectivism in a culture. In the USA, individualism is
highly valued, and people tend to communicate in a way that
emphasizes their individual opinions and ideas. In contrast, in
countries like Canada, New Zealand, and Australia, collectivism is
more highly valued, and people tend to communicate in a way that
emphasizes the group's opinions and ideas.
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In the UK, communication styles tend to be a blend of
individualism and collectivism, and people are more likely to be
influenced by social class and education level than by individualism
or collectivism.

Overall, understanding these cultural differences in
communication styles is essential for effective intercultural
communication in English-speaking countries. Failure to understand
these differences can lead to misunderstandings,
miscommunications, and potentially damaging consequences in
personal and professional relationships.

Using examples and anecdotes to illustrate the differences in
communication styles. Here are some examples and anecdotes to
illustrate the differences in communication styles:

1. Direct vs. indirect communication:

In the UK and the US, people tend to communicate more directly,
using clear and concise language to express their opinions and ideas.
For example, if someone disagrees with you, they will often say so
outright. In Canada, New Zealand, and Australia, people tend to
communicate more indirectly, using more polite and diplomatic
language to convey their thoughts. For example, if someone disagrees
with you, they might say something like "I see where you're coming
from, but have you considered this alternative perspective?”

2 Formality vs. informality:

In the UK and Australia, people tend to be more formal in their
communication, using titles and last names when addressing others.
In the US, Canada, and New Zealand, people tend to be more informal,
using first names even when speaking to someone in a professional
setting. For example, in the UK, it is common to address someone as
"Mr.” or "Ms." followed by their last name, while in the Us, it is
common to address someone by their first name.

3.Individualism vs. collectivism:

In the US, Canada, and Australia, people tend to value
individualism and independence, and communication styles reflect
this. People are more likely to assert their own opinions and ideas,
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and focus on achieving their own goals. In contrast, in the UK and New
Zealand, people tend to value collectivism and teamwork, and
communication styles reflect this. People are more likely to listen to
others' opinions and ideas, and focus on achieving shared goals.

For example, if a group of coworkers in the US were given a task
to complete, each person might approach the task individually,
coming up with their own ideas and strategies. In contrast, if a group
of coworkers in the UK were given the same task, they might work
collaboratively, bouncing ideas off of each other and working
together to come up with a shared strategy.

Overall, these differences in communication styles can have a
significant impact on cross-cultural communication in English-
speaking countries, and it is important for language learners to be
aware of them in order to communicate effectively with people from
different cultures.

Below are some differences in communication styles between
English-speaking countries and Uzbekistan:

1. Direct vs. Indirect Communication: In English-speaking
countries, communication tends to be more direct and
straightforward, with people expressing their thoughts and opinions
clearly and explicitly. In Uzbekistan, on the other hand,
communication is often more indirect, with people using nonverbal
cues and context to convey their message.

2. Formality vs. Informality: English-speaking countries tend to
have a more informal communication style, with people using first
names and casual language in many situations. In Uzbekistan,
however, communication is more formal, with people using titles and
respectful language to show deference and respect.

3. Collectivism vs. Individualism: English-speaking countries
tend to be more individualistic, with people valuing personal
achievement and independence. In Uzbekistan, however, collectivism
is highly valued, with people prioritizing the needs of the group over
their own individual desires.

4. Use of Nonverbal Communication: In Uzbekistan, nonverbal
communication is highly valued, with people using facial expressions,
eye contact, and body language to convey meaning. In English-
speaking countries, nonverbal communication is also important, but
tends to be less overt and more subtle.

5. Concept of Time: In English-speaking countries, time is often
Seen as a scarce resource that needs to be managed efficiently. In
Uzbekistan, however, time is viewed as more fluid and less rigidly
defined, with people valuing relationships and social interactions
over strict adherence to schedules.

These differences in communication styles can lead to
misunderstandings and cultural clashes in cross-cultural
communication, underscoring the importance of developing
intercultural competence in language learning and teaching.

While there are many differences in communication styles
between English-speaking countries and Uzbekistan, there are also
some similarities. For example:

1. Respect for elders: Both English-speaking countries and
Uzbekistan place a high value on showing respect to elders. In
English-speaking countries, this may be expressed through the use of
titles such as "Mr." and "Mrs." or "Sir" and "Madam." In Uzbekistan, it
is common to use honorifics such as "Aka" and "Opa" to show respect
to older individuals.

2. Non-verbal communication: Both English-speaking countries
and Uzbekistan use non-verbal communication to convey meaning,
For example, eye contact, facial expressions, and body language can
all communicate different emotions and intentions.

3. Importance of hospitality: Both English-speaking countries and
Uzbekistan place a high value on hospitality and welcoming guests. In
English-speaking countries, this may involve offering food or drinks
to guests. In Uzbekistan, hospitality is often expressed through the
tradition of serving tea to guests.




4. Politeness: Both English-speaking countries and Uzbekistan
place a high value on politeness in communication. This may involve
using polite language and avoiding direct confrontation or criticism.

In conclusion, while there are differences in communication
styles between English-speaking countries and Uzbekistan, there are
also some shared values and practices.

Group discussion {20 minutes)

Some discussion questions are given below:

1. What cultural differences have you noticed in your interactions
with people from English-speaking countries?

2. How do these differences impact communication in both
positive and negative ways?

3. In what ways do you think cultural awareness and sensitivity
can improve communication in cross-cultural contexts?

4. How can language teachers incorporate intercultural
communication into their lessons?

5. What strategies can you use to bridge cultural differences in
communication?

Encourage students to share their experiences and ideas with
their group members.

Whole-class discussion and Brainstorming (25 minutes)

Here's an example of a script for facilitating a whole-class
discussion:

1. Thank each group for their presentations and insights on
analyzing intercultural communication in English-speaking
countries.

2. Ask the class for any observations or comments on the
similarities and differences between communication styles in
English-speaking countries.

3. Ask the class for specific examples of direct and indirect

communication styles in different English-speaking countries. For
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example, ask for a comparison of how Americans and Brits might say
"no" differently in a business context.

4. Ask the class for specific examples of formality vs. informality
in communication styles across different English-speaking countries.
For example, ask for a comparison of how Canadians and Australians
might address someone they have just met.

5. Ask the class for specific examples of individualism vs.
collectivism in communication styles across different English-
speaking countries. For example, ask for a comparison of how
Americans and New Zealanders might approach teamwork in a
business context.

6. Encourage students to ask questions of each other and to
challenge assumptions about communication styles in different
English-speaking countries.

7. Summarize the key points of the discussion and encourage
students to reflect on how they can use this knowledge in their own
intercultural communication experiences.

Note: The duration of this whole-class discussion may vary
depending on the number of students in the class and the depth of their
engagement with the topic.

And here are some ways to bridge the communication gap
between different cultures:

1. Learning more about cultural norms: This involves taking the
time to research and understand the cultural norms of the people you
are communicating with. This can help you avoid misunderstandings
and ensure that your message is being conveyed effectively.

2. Being aware of one's own biases: Everyone has their own
biases and cultural assumptions that can impact their
communication. Being aware of these biases can help us avoid
projecting them onto others and can promote more open-minded and
effective communication.

3. Developing empathy: Empathy involves putting yourself in the
shoes of the person you are communicating with and trying to
understand their perspective. This can help build rapport and
understanding between people from different cultures.
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4. Developing open-mindedness: Being open-minded involves
being receptive to new ideas and perspectives. This can help break
down cultural barriers and promote effective communication.

5. Actively listening: Actively listening involves giving your full
attention to the person you are communicating with and trying to
understand their message. This can help avoid misunderstandings
and promote effective communication.

6. Using non-verbal communication: Non-verbal communication,
such as facial expressions and body language, can play a significant
role in communication. Being aware of and using non-verbal cues can
help improve communication across cultures.

7. Using plain language: Using plain language can help avoid
misunderstandings and promote effective communication, especially
when communicating across language barriers.

8. Seeking feedback: Seeking feedback from the person you are
communicating with can help ensure that your message is being
conveyed effectively and can help identify any areas where
communication may be breaking down.
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13: ASSESSING INTERCULTURAL COMMUNICATION SKILLS
IN LANGUAGE LEARNERS

PLAN

I Introduction (5 minutes)
- Greet the students and introduce the topic of assessing
intercultural communication skills in language learners

- Explain the learning outcomes for the lesson

Il. Lecture on assessing intercultural communication skills (25
minutes)

- Define intercultural communication and its importance in
language learning

- Explain why assessing intercultural communication skills is
lll'lTCSS‘cll'y

- Discuss different assessment strategies and tools, such as self-
assessment, peer assessment, and performance-based assessment

« Browvi

Provide examples of assessment tasks for intercultural
communication skills, such as role-plays, simulations, and reflective
Cssays

[1l. Group discussion on assessment strategies (20 minutes)
- Divide students into small groups

- Provide each group with discussion questions related to
assessing intercultural communication skills, such as "What
assessment strategies have you used in your own language learning
or teaching practice?" and "What are the benefits and drawbacks of
different assessment tools?"

b Encourage students to share their experiences and ideas with
their group members

IV. Whole-class discussion on assessment tools (20 minutes)

- {’-\sk each group to present their ideas and strategies for
assessing intercultural communication skills




- Facilitate a whole-class discussion on appropriate assessment
tools for measuring intercultural communication skills

- Use the handout on assessment tools as a reference guide
- Encourage students to provide feedback and ask questions

Introduction (5 minutes)

“Greetings, everyone. Today's topic is assessing intercultural
communication skills in language learners. By the end of this lesson,
you will be able to develop strategies for assessing intercultural
communication skills in language learners and identify appropriate
assessment tools for measuring intercultural communication skills.

Intercultural communication is an essential aspect of language
learning. It involves the ability to communicate effectively with
people from different cultures and backgrounds. In today's
interconnected world, this skill is becoming increasingly important.
Therefore, assessing intercultural communication skills is crucial to
ensure that language learners have the necessary competence to
function in a globalized society.

In this lesson, we will explore different assessment strategies and
tools that can be used to evaluate intercultural communication skills.
By the end of this class, you will be able to identify appropriate
methods to assess intercultural communication skills and develop
strategies to incorporate them into your language teaching practice.”

Lecture {20 minutes}

Defining intercultural communication and its impertance in
language learning. Intercultural communication refers to the
process of exchanging information, ideas, and meanings between
individuals or groups from different cultural backgrounds. It involves
a set of skills and abilities that enable individuals to understand,
interpret, and navigate cultural differences in communication
effectively. The importance of intercultural communication in
language learning lies in its ability to promote cultural awareness and
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Iumlerstanding, enhance language proficiency, and facilitate social
Interaction across diverse cultural contexts.

Effective intercultural communication skills are crucial for
I.-1.nguage learners because they enable them to communicate
effectively with people from different cultural backgrounds, and to
adapt their communication style to suit the cultural context. For
example, learners who are able to understand and interpret
nonverbal cues, such as gestures, facial expressions, and body
language, are better able to communicate effectively with people
[rom different cultural backgrounds.

Moreover, intercultural communication skills are essential for
learners who wish to engage in global interactions, such as business
lransactions, academic collaborations, and social interactions. In
these contexts, learners who are able to communicate effectively with
people from different cultural backgrounds are more likely to
succeed and make meaningful connections.

In language learning, intercultural communication is often
integrated into language instruction through a variety of activities
and tasks that promote cultural awareness and understanding. These
may include reading and discussing authentic materials from
different cultural contexts, engaging in role-plays and simulations
that simulate real-world intercultural interactions, and participating
:n cross-cultural exchanges with native speakers of the target
anguage.

Overall, intercultural communication is an essential aspect of
language learning, as it helps learners to develop the skills and
abilities necessary to communicate effectively in a globalized world.
By developing intercultural communication skills, learners can
become more effective communicators, build meaningful
relationships with people from different cultural backgrounds, and
engage in successful global interactions.

. Explaining why assessing intercultural communication skills
IS necessary. Assessing intercultural communication skills in
language learners is necessary for several reasons. Firstly, it enables
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teachers to evaluate the effectiveness of their teaching methods and
identify areas that need improvement. By assessing students’
intercultural communication skills, teachers can gain insight into
their students' ability to interact effectively with people from
different cultural backgrounds, which is an essential skill in today's
globalized world.

Secondly, assessing intercultural communication skills can help
students understand the nuances of cultural differences and how
they impact communication. This can improve their ability to
communicate effectively with people from different cultural
backgrounds and help them avoid misunderstandings or conflicts
that may arise due to cultural differences.

Thirdly, assessing intercultural communication skills can help
employers evaluate job candidates’ ability to work in diverse teams
and communicate effectively with colleagues and clients from
different cultural backgrounds. This is particularly important in
multinational corporations and other organizations that operate in
global markets.

There are several ways to assess intercultural communication
skills in language learners. One approach is to use self-assessment
tools, where students reflect on their own communication skills and
cultural awareness. Another approach is to use performance-based
assessments, where students are evaluated on their ability to interact
effectively with people from different cultural backgrounds in a
simulated or real-life setting.

Regardless of the approach used, it is important to ensure that
assessments are culturally sensitive and do not reinforce stereotypes
or biases. Assessments should also be aligned with the learning
objectives and teaching methods used in the language course, and
should provide meaningful feedback to students that can help them
improve their intercultural communication skills.

In conclusion, assessing intercultural communication skills is
essential for language learners to effectively communicate in a

globalized world. It enables teachers to evaluate the effectiveness of
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their teaching methods, helps students understand the nuances of
cultural differences, and helps employers evaluate job candidates’
ability to work in diverse teams.

Discussing different assessment strategies and tools, such as
self-assessment, peer assessment, and performance-based
assessment. Assessing intercultural communication skills in
language learners is an important aspect of language teaching and
learning. It helps teachers to evaluate the effectiveness of their
teaching methods and materials, and it helps learners to understand
their own strengths and weaknesses in intercultural communication.
There are several assessment strategies and tools that can be used to
assess intercultural communication skills in language learners.

One strategy for assessing intercultural communication skills is
self-assessment. Self-assessment involves learners reflecting on their
own intercultural communication skills and evaluating their
progress. This can be done through written reflection, discussion
with peers or teachers, or through the use of online assessment tools.
Self-assessment encourages learners to take responsibility for their
own learning and can help to increase their motivation to improve
their intercultural communication skills.

Peer assessment is another strategy for assessing intercultural
communication skills. This involves learners evaluating the
intercultural communication skills of their peers. Peer assessment
can be done through group discussions, role-plays, or through the use
of peer evaluation forms. Peer assessment encourages learners to

work collaboratively and to provide constructive feedback to their
peers.

‘ Performance-based assessment is a third strategy for assessing
intercultural communication skills. This involves learners
demonstrating their intercultural communication skills through a
task or activity. This could include a role-play, a presentation, or a
written assignment. Performance-based assessment provides an
opportunity for learners to apply their intercultural communication
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skills in a real-world context and can help to increase their confidence
and motivation.

In addition to these strategies, there are several assessment tools
that can be used to assess intercultural communication skills. One
example is the Intercultural Development Inventory (IDI), which is a
self-assessment tool that measures intercultural competence.
Another example is the Cultural Intelligence Scale (CQS), which
measures an individual's ability to work effectively in diverse cultural
contexts. These assessment tools provide a more objective measure
of intercultural communication skills and can be useful for identifying
areas for improvement.

It is important to note that assessing intercultural
communication skills can be challenging. Language learners come
from diverse cultural backgrounds, and their intercultural
communication skills may be influenced by factors such as their level
of language proficiency, their personality, and their prior cultural
experiences. It is therefore important for teachers to use a variety of
assessment strategies and tools to ensure that they are capturing a
comprehensive picture of learners' intercultural communication
skills.

In conclusion, assessing intercultural communication skills in
language learners is an important aspect of language teaching and
learning. Self-assessment, peer assessment, and performance-based
assessment are all effective strategies for assessing intercultural
communication skills. There are also several assessment tools
available that can provide a more objective measure of intercultural
communication skills. Teachers should use a variety of assessment
strategies and tools to ensure that they are capturing a
comprehensive picture of learners’ intercultural communication
skills.

Deardorff (2006) developed a model for assessing intercultural
competence (ICC) that includes five developmental stages: denial,
defense, minimization, acceptance, and adaptation. The model is
based on the idea that individuals can develop their ICC through
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intentional engagement in intercultural experiences and reflection.
The model has been widely used in the field of language education to
assess and develop ICC in language learners.

Fantini (2009) proposed a framework for assessing ICC that
includes four interrelated components: attitudes, knowledge, skills,
and awareness. Attitudes refer to learners' attitudes towards other
cultures and intercultural experiences, while knowledge refers to
their understanding of cultural similarities and differences. Skills
include the ability to communicate effectively across cultures, and
awareness includes self-awareness and sensitivity to cultural
differences.

Both works emphasize the importance of assessing ICC in
language learners to ensure that they are prepared to communicate
effectively in diverse cultural contexts.

Providing examples of assessment tasks for intercultural
communication skills, such as role-plays, simulations, and
reflective essays. Here are some examples of assessment tasks for
intercultural communication skills:

1. Role-plays: Assigning students to role-play different cultural
scenarios can be a good way to assess their intercultural
communication skills. For example, students could be assigned to
play the role of a tourist in a foreign country or a business executive
negotiating a deal with a foreign partner. The teacher could observe
the role-play and evaluate the student's ability to communicate
effectively with people from different cultural backgrounds.

2. Simulations: Simulations are similar to role-plays but involve
more complex scenarios. For example, students could be asked to
simulate a United Nations meeting where they represent a country
different from their own. The simulation would require students to
understand and express the views of the country they are
representing, while also negotiating with other countries and
considering their cultural perspectives.
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3. Reflective essays: Students could be asked to write a reflective
essay on their experiences communicating with people from different
cultural backgrounds. The essay could require them to reflect on their
own cultural biases, describe instances where they faced cultural
misunderstandings, and discuss strategies they used to overcome
those misunderstandings.

4. Intercultural interviews: Students could be asked to interview
a person from a different cultural background and report on the
interview. The report could evaluate the student's ability to
understand and appreciate the interviewee's cultural background, as
well as their ability to communicate effectively across cultural
differences.

5. Group projects: Group projects that require students to
collaborate with peers from different cultural backgrounds can be an
effective way to assess intercultural communication skills. The
teacher could evaluate the quality of the group's communication and
collaboration, as well as their ability to understand and incorporate
different cultural perspectives.

These are just a few examples of assessment tasks for
intercultural communication skills. The key is to design assessment
tasks that reflect the complexity and diversity of intercultural
communication, and that provide students with opportunities to
demonstrate their abilities to communicate effectively across cultural
differences.

Furthermore, the following examples of assessment could be
used tasks for intercultural communication skills for English
language learners of Uzbek speakers:

1. Cross-Cultural Interview: Students can be assigned a partner
from a different cultural background and asked to interview each
other about their cultural beliefs and practices. They can then present
their findings in class and reflect on what they have learned about
their own and other cultures.

2. Simulation Activity: Students can participate in a simulation
activity where they are given a scenario that requires them to
navigate cross-cultural communication challenges. For example, they
could be asked to role-play a business negotiation with a partner
from a different cultural background.

3. Reflective Essay: Students can be asked to write a reflective
essay on a personal experience where they had to navigate a cross-
cultural communication challenge. They can reflect on what they
learned from the experience and how they would approach a similar
situation in the future.

4. Cultural Presentation: Students can be asked to research and
prepare a presentation on a cultural topic of their choice, such as
food, music, or holidays. They can present their findings in class and
reflect on how their own cultural background shapes their
perspectives on the topic.

5. Debate: Students can be assigned to teams and asked to debate
a topic related to intercultural communication, such as the role of
language in cross-cultural communication or the impact of cultural
stereotypes. They can be assessed on their ability to present clear
arguments and listen and respond to opposing viewpoints.

These assessment tasks can be adapted to suit the level and needs
of the students and can be used in a variety of language learning
contexts, such as in-class activities or homework assignments.

Group Discussion {20 minutes)

1. Divide students into small groups of 4-5 people.

2. Provide each group with discussion questions related to
assessing intercultural communication skills, such as;

- What assessment strategies have you used in your own
language learning or teaching practice?

- What are the benefits and drawbacks of different assessment
tools?




- How can you ensure that your assessments are culturally
sensitive and appropriate?

3. Encourage students to share their experiences and ideas with
their group members.

4. Allow 15-20 minutes for group discussion.

5. Invite groups to share their insights and strategies with the
whole class. Encourage students to provide feedback and ask
questions.

Whole-class discussion (20 minutes)

1. Ask each group to present their ideas and strategies for
assessing intercultural communication skills.

2. Facilitate a whole-class discussion on appropriate assessment
tools for measuring intercultural communication skills. Use the
handout on assessment tools as a reference guide.

3. Encourage students to provide feedback and ask questions.

In this discussion, the instructor can start by asking each group
to share their assessment strategies and tools they have used or
heard of. The instructor can then lead the discussion by asking
questions such as: '

- What are the benefits and drawbacks of different assessment
tools?

- How can different assessment tools be used for different levels
of language learners?

- Are there any cultural biases in some assessment tools?

- How can we address these biases and ensure fairness in
assessment?

- How can we design assessment tasks that accurately measure
intercultural communication skills?

The instructor can also use the handout on assessment tools to
guide the discussion and provide additional examples and
information on different tools. It is important to encourage students
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to provide their feedback and ask questions to ensure their active
participation in the discussion.
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