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« So°zlarni ma'no jihatdan vod olish bosgichi (Processing): Enp vaxshi natjjam nazorat
guruhi ko*rsatde. Qayta ishlash gurahi esa sezilarh darajada past natija gavd etdi.

» So‘zlarni csga tushirish bosqichi (Output): Nazorat gurubi bu bosgichda ham eng vugors
ball to*pladi. Ushbu bosgichda go’rgqan guruh eng past natijaga ega bo'ldi

« Yakuniy esga tushirish topshirig*i: Nazorat puruhi vana eng vugor natijaga erishdi. Boshga
uch guruhda ballar biroz pastrog bo'hb, ulaming umumey 1shlashi xavotirga bog'hg tarzda
vomonlashgan.

Bu natijalar xavotir ayvnan gaysl bosqichda vuzaga kelgan bo‘lsa, eng katta zarar o'sha
bosgichdagi o'rzanish faolivatiga vetkazilganini ko'rsatadi.Bizning tadgigotda  xavotir sun’iy
ravishda o't bosgichdan birida yuzaga keltirildi va u keying bosgichga bewvosita salbly ta’sm
ko'rsatdi. Birog, bu xavotir keyingi oraliq bosgichlargacha davom etmadi - demak, xavetir
vaqiincha, lekin o‘sha bosgichdagi ishga kuchli ta’sir ko‘rsatgan.Tadgigot shuni ham
ko*rsatadiki, xavotirning yoqolishi o*zi Kifoya emas.

Xulosa.Tadgigotdan olingan eng muhim natija shuki: xavetirning yuzaga kelishi aynan
o'rganishning gaysi bosgichida sodir bo'lsa, o*sha bosgichdagi bilimni egallashga bevosita salbly
ta'sir ko' rsatadi.

» Apar (alaba dastlabki bosgichda xavotirga twshsa (va' no g bosgichida), bu asosiy so*zlarnd
tanib olish jarayonini sekinlashtiradi.

« Agar xavolir processing bosgichida paydo bo'lsa - ya’ni s0°z ma’nolarind anglash va bog*lash
vagtida — bu yodlash va tushunish samaradorliging pasaytiradl

« Xavollr oufput bosqgichida yuzaga Kelsa — bu so*zlarni og'zaki yoki yozma tarzda go*Hashga

o sqinlik qiladi.
Bu holatda xavotir o'z-0'zidan kamaygan bo‘lsa ham, avvalgi bosgichda boy berilgan bilim
kevinchalik aviomatik tarzda tiklanmapgan. Shuning uchun fagat xavetirni kamaytirish yetarli
emas. Agar o'quvcht xavotir sababli ma’lumotni to*lig ozlashtirmagan bo*lsa, bu bo'shligm
to°ldirish uehun gayta o‘rganish zarur Bu yondashuv orgali xavotirni fagat hissly holat sifatida
emas, o'rganishga ta’sir giluvehi kognitiv omil sifatida ham hisobga olish mumkin,
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UnDC 37.02
THE ROLE OF PEER FEEDBACK IN ENHANCING ARGUMENTATIVE WRITING
SKILLS AMONG EFL STUDENTS
Z.K. Jo'rayeva, teacher, Chirchik siate pedagogical university, Clhirchik

Annotaisiya. Ushim magolada ingliz (i xorgiv il sifatida o reatifedigan muhiida talabatar
orastda argumentativ vozuv ko 'wikmalarint rivoflantivishda lengdosh  fike bildiruvining  (peer
feedback) pedagogik ahamivatt faflll gifinadi. Muallif fikricha, peer feedback o'guvchilarning
famgidiy fikrlash, metakognitiv anglash va yoewvdagl mantiqly Leclillikn shakflantivishga vordam
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beradi. Stuningdek, magolada samarali tengaosh fikr bildireving vo lga go vish wchun zarr metodik
shart-sharoitlar, texnologth platformalar va baholash wsallart ke 'rib chigiladi.

Kalit so*zlar: tengdash ke bildiruv, argumentativ yosav, EFL talabalari, yvoeov metodikasi,
metakognitsiva, Wl o rganish, vozuv boholash,

Anwomayun. 8 cmamee paccuampuegemes poiah OODQmnen CARIN 0N CREPOMBNKDE &

SATIELRML G KO WERTEHERMN PSRN OSD TH O ¥ t'ﬂ[]-‘l!JE‘JI’HFfJH. Iﬂ.]."-ll:'!.'-l'.n'ltrrr.l' GHERNHCK UL AWK KK
o, Mlodwepsiisdemed  snaaente peer feedback @ (bopauposaEimn  GOUMMITEEC KON
MBI ERA TR, AN WIS OO o AD2NRECK O CHTVEINVERE  IEERCIILL Tarnce
LR VRN R Memoduyeckie J'.Il'.l'-e':'.l'l'.i'l'.;'hl. Ir!ﬂ'lll.lll".lf.h':i'ral-i' n.'.':r.ln-:j.'ﬂ‘r.r.trrar e -!'pr..','.il.l”.d' CRITE R,
{'Hr.l:'-rﬂic'm-ﬁgrruugne HIEEH'IJE.F:HIEI'#HFPI} JPECRIESET ERTHALET FELEMILILE.

Kuogwesse ciosa: Lﬂp{rmuw: LAl G CEEIRTRNICRE,  dETIHERITHDOERRROE  TRCR,
L'!!J:'I-'t]ﬂ'.l'l.l'.ﬂ?n' EFL semooduka FIChA G, W ERTORO TR, J'Hj_l":l'l'.-"HHE'..l-i"ﬂ.lIh'll', CAEPEM N TR,

Abstract. This article investigates the role of peer feedback in improving argumeniative writing
skifls among EFL studemts. It argues that peer review fosters critical thinking, metacognitive
awareness, and rhotorical development, The paper discusses pedagogical straltegies, digital tools,
and assessment practices fo implement effective peer feedback. It emphasizes the collaborative and
reflective nature of writing when students engage in structured peer response activities.

Keywords: peer feedback, argumentative writing, EFL students, writing  pedagogy,
metacognition, language learimg, wriling assessment,

The development of argumentative writing skills is one of the most esseniial yet complex
objectives in the context of English as a Foretgn Language (EFL) instruction. This form of writing
requires learners to not only construct grammatically accurate sentences, but also to develop coherent
reasoning, present evidence, engage with counterarguments. and maintain a persuasive rhetorical
stance. As such, teaching argumentative writing demands more than mere grammar drills or
vocabulary expansion—it requires strategic scaffolding, eritical thinking cultivation, and inferaciive
engagement. Within this pedagogical framework, peer feedback has emerged as an effective and
dynamic strategy to enhance students” argumentative writing competence.

Peer feedback, in its most basic sense, refers to a process in which students read, assess, and
provide constructive commentary on one another’s written texts. Unhike teacher feedback, which
tends to be authoritative and one-directional, peer feedback fosters collaborative learning, reciprocal
responsibility, and learner autonomy. It transforms writing from an isolated task into a dialogic and
socially-mediated process. Particularly in argumentative writing. where idea development and logical
struciure are ceniral, peer feedback enables learners to recognize and reflect on their rhetorical
decisions, consider audience expectations, and revise accordingly.

One of the main advantages of peer Ieedback is its ability to promote critical reading skills
alongside wrting development. When students engage with their peers” arguments, they are prompted
to evaluate claims, assess the relevance of evidence, and detect flaws In reasoning or organization.
This analytical engagement naturally transfers to their own writing, as they begin to internalize
criteria for effective argumentation. For instance, EFL learners who are tralned to identify weak thesis
statements or underdeveloped supporting points in their peers’ essays become more adept af
recognizing and addressing such issues in their own drafis.

Furthermore, peer feedback offers cognitive benefits by fostering metacognitive awareness.
Through the process of glving and recelving feedback, learners become more reflective about their
writing strategies, linguistic choices, and communicative intentions. This metacognition is crucial for
EFL learners, who often struggle with both content generation and language accuracy. When students
articulate what is effective or problematc in a peer’s essay, they engapge in higher-order thinking that
reinforces their own understanding of argumentative structure, coherence, and cohesion. Moreover,
exposure to different writing styles and perspectives broadens their sense of audience and purpose.

Soclally and affectively, peer feedback contributes to a supportive learning environment that
empowiers students 1o take risks and view writing as a process rather than a product. In cultures where
teacher authority is traditionally dominant, the introduction of peer review shifts the classroom
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dynamic, encouraging collaboration and mutual respect. For EFL leamers who may be anxious about
linguistic errors or unsure of their ideas. peer feedback can provide a less intimidating space for
revision and growth. When managed effectively. peer feedback enhances motivation. reduces reliance
on teacher correction, and fosters a sense of ownership over the learning process,

To maximize the benefits of peer feedback in argumentative writing, however, pedagogical
puidance 15 essential. Simply asking students 1o “comment on each other’s work™ 15 insufficient.
Educators must scaffold the process by establishing clear objectives, providing training in giving
constructive and focused feedback, and integrating peer review into the overall writing cyele. For
example, checklists or rubrics that highlight key features of argumentative writing—such as thesis
clarity, logical organization, evidence support, use of counterarguments, and language use—can serve
as practical tools for guiding student reviewers. Peer feedback should also be structured in multiple
stages, allowing for drafting, reviewing, revising, and reflection.

Another important consideration is the quality of the feedback provided. Research shows that
peer comments tend o be more focused on surface-level issues—such as grammar and spelling—
unless students are explicitly taught to engage with higher-level content and organization. Therefore,
writing instructors must emphasize the importance of substantive feedback, modeling how o pose
questions, sugpest alternatives, and justify evaluations. Sentence starters such as “Your thesis would
be stronger if...7, “One counterargument you might consider is...", or “This paragraph would be
more persuasive with...” can help students move beyond correction toward dialogue.

Technology can also play a crucial role in facilitating peer feedback. particularly in online or
blended learning environments. Platforms such as Google Docs, Turnitin PeerMark, or Moodle allow
students to exchange drafis, comment in real time, and track revisions. Digital peer review can be
more convendent, organized, and transparent than paper-based methods. Moreover, asynchronous
feedback provides leamners with more time to read carefully, formulate responses, and reflect before
revising. Technology-enhanced peer feedback has the potential to extend writing communities
beyond the classroom and promote intercultural exchange in global EFL contexts.

Mevertheless, the implementation of peer feedback is not without challenges. Some EFL
students may feel reluctant wo eritique their classmates” work due to cultural norms, limited language
proficiency, or lack of confidence in their evaluative skills. Others may dismiss peer comments as
less valid than teacher feedback. To address these concerns, teachers must foster a classroom culture
of trust, mutual respect, and shared responsibility. It is also important (o monitor peer exchanges.
provide feedback on the feedback itself, and highlight successful examples to build students’
confidence and competence.

Moreover, peer feedback must be integrated as a consistent and valued part of the writing
curriculum. not as an occasional activity. When students understand that peer review is part of a
process aimed at growth rather than judgment, they are more lkely 1o engage meaningfully.
Reflection activities—such as asking students to write about how peer feedback influenced their
revisions—can reinforce the developmental purpose of the activity and help learners become more
strategic and Independent writers.

In terms of assessment, the impact of peer feedback on argumentative writing can be measured
through both qualitative and quantitative means. Comparative analysis of drafis before and after peer
review, rubric-based evaluations, and learner self-assessments can all provide insight into progress.
Furthermore, collecting student perceptions about the usefulness of peer feedback offers valuable
information for refining instructional practices. Numerous studies have shown that students who
regularly participate in peer review demonstrate improved organization, clarity of argument, and
engagement with counterpoints in their writing.

In conclusion, peer feedback serves as a powerful pedagogical tool for enhancing argumentative
writing skills among EFL sudents. It promotes critical thinking, metacognitive awareness, and
learner autonomy, while also creating opportunities for meaningful interaction and reflection. When
implemented with clear structure, supportive training, and technological integration, peer feedback
can transform the writing classroom into a collaborative space for growth and exploration. By
reimagining writlng as a dialogic process rather than an isolated performance, educators can help EFL




XORAZM MA'MUN AKADEMIYASI AXBOROTNOMASI —6/2-2025 [ﬁ[
students become more confident, competent, and persuasive writers in both academic and real-world
CONLExIs.
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UDC 378.147
DIFFERENT ISSUES ON ASSESSING STUDENTS AND POSSIBLE SOLUTIONS
. Juraboyeva, ieacher, Uzbekistan State World Languages University, Tashkeni

Annotatsiya, Baoholash har ganday o'gitish va o'reenish faravenining  ajralmas gismi
hisoiranadi. U shakflantiruveli va yvakumly baholash kabi bir gator magsadiaga xizmart qifadi,
Ulshhu tadgigol sinf xonasidogi aholash Bilan bogr g givinchiliklar va meammolarnd, shuningdet,
hozirgt kunda amalga oshivilayotgan o zgartirishlarni o rganadi,

Nolif so*zlar: boatudash, tizim, sinf xonasi, o lchov, mosala, sovel-javob.

Anvomanin. Cgefgaie FeERemed SaRHelinis aemesmon noioso npoyeces ofiWenns o
mpenodaadiwg. Oienuisanie COVMTm NECKOTHKIN YETRM, SKIGNAR (PMImIoam i mosasy
ey, 8 daunon wcetedosanim pOCCREmIUEREITICE RDGTETEE 3 mERocmn oyeiiEaRis o
EAECCE d RN MERVINE SHO0PEHNIRE WINEHENUR.

Kitowedsie croma: oyedtdaiie, CHCmEnd, e, Niuepekie, npofiiend, Sompo i omeem.

Abstract. assessment is an essential aspect of any teaching and learning process. Assessiment
serves muliiple purposes, incfuding formarive and summative evaluation.  This study examities
classroom assessient challenges and concerns, as wall as the current modtfications implemenied.

Key words: assessmient, system, classroom, measurement, [ssue, quesiion and answer.

Introduction. Ebel found that as the use of educational testing increased, so did eriticism of
the practice. Test quality varies, with some being especially low. He contended that school testing
could be socially damaging for a variety of reasons. First, it labels a youngster, which may lower his
or her self-esteem and motivation. According to Ebel exams should be evaluated based on their
effectiveness in motivating and directing smdent and instructor efforts, rather than their accuracy in
predicting future accomplishment.

Each reacher was responsible for making the decision for their respective course and discipline.
Classes follow the timeline set by synchronous classes, but use platforms lke Microsoft Teams or
Foom. Lessons were recorded and disseminated through each institutdon’s internal information
systems. Discussion forums have become a valuable platform for students to express their concerns

and questions.  Additionally, email has become increasingly popular for responding to student
inguiries.

Methods and results. Critics arpue that assessments lead to the development of a single skill,
limiting the range of talent In society. A third argument is that assessors fake control of the
educational program. According to Brady, while assessment s meant to assist the curriculum, it has
the potential o become the primary focus as it is often used to determine what is sipgnificant.
According to Ebel. exams tend to follow curricular changes rather than leading them. Assessment
should attempt 10 educate and enhance student performance, rather than simply auditing it

[ssues with Classroom Assessment

In the context of educational practice, there are sevéral critical assessment concerns that must
be addressed by all those concerned with the quality of the teaching and learning process. Several of
these are described below.



